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Abstract

Changes in schools resulting from the large social changes following World war
II provide many new challenges for the educational administrator. In this
report we have looked at school functioning in terms of curriculum, student
characteristics, and risk management in order to better understand these
changes and their effects. The seven reports cover both public school
districts and colleges. The first report is on higher education curriculum,
travel education programs. The report provides a national overview of
institutional practices. Qutcome-Based Education in a suburban public school
district is the topic of the second report. The third report is on
accountability in higher education student affairs.

The fourth study describes the international student program at a midwestern
university and the administrative procedures relevant to leadership and
management of these areas. The fifth report is on the need for day care
services for college students who are also parents. The relationship between
standardized test scores and course grades for African American college
freshman is the topic of the sixth report. The final report covers the area of
Risk Management in higher education professional programs, specifically
clinical grade appeals and student grievance procedures.

Each report provides a definition of its topic, history, a description of the

results of the study, and an explanation of the relevance to schcol
management and students.
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Selectred Issues
Selected issues in FEduaeation:

Crpevienlan, Strudents, Risk Manaoonent

History

During the time following World War 11 education administrators
dealt with very ditfferent problems than those they will deal with in the
twenty-frst century. o the period from 1345 through the 1970°s all
schools expevienesd a period of unprecedented growth,  The student
population trivled during the 19680’s in higher educatlion, especially, and
conmunity colleges came inlo their own, During this time, revisions in
aroanizationad straeiuve, curricutum innovation, and larger academic
units were all salsidized Ly increased enrvollments and Lhe resulting
influx of tuwition, tax dollars, and federal monies. The major concern of
administ ratore guring this period was how to provide quality education
o this booming population {Delwerth & Hanson, 1389),

Jovennbability

As the student population began to diminish in the 1970’3, however,
schonl administrators in grade schools, high schools, colleges, and
universilies were faced with a new economic reality. Cost containment
atrategies were developed, and administriators were often forced to
extensively Juetity requests for teachers or new facilitices,  ITn commnnity

a, for insrance, administralers had {o rationalize open admissions

standards and the existence of Jow-ernrellmenl programs (Cohen &

1R,

Forawer,

The presaure to prove offectiveness and eofficlency resulting frem

the pressure of emozraphic changes has led to many atlempis by

. BEST L7V VAILABLE

ERIC

=

Aruitoxt provided by Eric:



(%)

ERIC

Aruitoxt provided by Eric:

Selected Issues
schools to gquantify educational ow!comes that are in fact often
numedasurable and infangibles Foornal acencies, <raecifioqlly the
legislative, judicial, and exceoutivy agencices of state and federa)
governments demand measnres of both academic and administrative
accountability from all schools, kindergarten throush university
{Gladieus & Tewis, 1981, 19R7).

As a result, wavs to make Anierican schools more accountable have
been the subject of much research, discussion, and dissent on Lhe part
of both educators and the public, | Politicians use schools as a reac”
targel on which to blame the social and economic ills of a nation in
Lransition from a manulacliring-based econamy fo an information-based
cconomy,  Consultants offer quick and casy solutions touted to improve
school fanectioning,  dneaters continue (o wrestle with definitions and
means of improved school functioning through such programs as Site-
Rased Manazement, Total Quality Management, newer, research-based
Assessment programs, more offective staff development, oulcomes-based
edueation, and a myvrind of other approaches (Leovine & Cooper, 18921).
Pespite a variety of cures for what ails schools, all agree, however, that
offectively funclioning schools are central to a functioning economy and
culture,

What Makes a Successful_Schoel?

Researchers have jooked al school functioning in Lorms of
carricsuam, stadent characteristies, «nd rish nmnagement,

Some curriculun specialists iay the boupden for school offectiveness
on envricnalim, Asserting thal echool curriculs mast do more Lhan

naintain the sociad status gquo, that effective curricula must begin to
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ceonomically and cocially mobile {(Fine, 1887)

Other specialists, researchers in the ares of Students, remind us,
however, of the limitations of curciculum discussions.  They arghe
instead that student characteristics spre the most significant detormingant
of studont suceess, Factors completely independent of school
organizational and currvicular funelioning, factors such as student
commitment, resources, and personal develepment, have the most to do
with student retention and graduation rates according to these
researchers (Astin, 1968; Chickering, 1969; TinLo, 1987).

The offeoctive functioning of 2 school or college in terms of its
benafit Lo both staudents and the community is Lhe focus of Lhose
researchers in Risk Management who look al the legal aspects of grading
practices and other clements of stindent evaluation.  As a result of the
Civil Rights Movement, many American public schools and colleges have
become embrolled in lawsuits by ziudents seeking recompense for
practices they view as unfair or detrimental Lo their futures (Edwards &
Novdwin, 1279).

Our project for our practicum in Educational Administration
consiasts of a report of several ndependently cond cted studies and
discussions of research in the areas of Carrviculhuon, Stadents, and Risk
Managemenl.,  The studics are both gqualitative and quantilative, using a
variecty of methodologios including inlerviews, surveys, and analvses of

csinting dala,
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Apprroaches to Research

Qaalitative and anantitative inoguiry are bazed apon two different
Aascumptions (Borg & Gall, 1989). Quanlitative research is based on the
botiel 1hat thie rescavcher can isolate absolhute, tangible parts of an
ate and roconstruct them into a whole Lo make predictions.  The
investigator yees stalistics 1o oreganize, analyze, and interpret the data
collected withoutl contaminaling it with personal values. and biases, T}
sty verifies whether or not a hypothesis is supported.

Guantitative rescearch, on the other hand, is based on the belief
that mnlliple realities exist and should be studied in a naluralistic
selling in order to avoeid artificial responses from the subjeclts (Borg &
Galy, 1889) Quaittalive inguivies measure the oulcomes of @ process
hoelistically witheut the discrete approach characteristic of quantitative
regsearch.  Qualitative researchers view themselves as primary
instruments for collecting dala, relving upon feelings, impressions, and
Juddgements Lo interpret data. They reacl conclusions withiout the
proramelers of statistics;, and Lhey are adious abonl generalizing to
olther situations,  Their purpose is Lo discever, nol verify information.

The rescarceh designs used by many investicators, including Lhose
whose wovrk appears in Lhis report, do rol neatly fit eilther model to the
exvclusion of the others Both quantitative and qualitative research hawve
philosophical foundations, charvacteristics, and techniques that mahke them
ideally =nited for the cuploration of some questions more than otheps
{(Forg 8 Gally 198950 The nse of a0 mized model design can build upon
Lhee wirengsthes of both quantitative and qualitative research by providins

more in-depth information.
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The Tevorts

Currienhiom

Jim Tinden and Judy Krings reported on Curvicaluam, T Uhe soren
of bigher chuedion curricuhaom, Mey Tiaden standied stndent internships
in travel cducation progdrams in community colleges and vocalional

soebhoois, e e Tened aned distreibuted o osnevey Lo olher travel industry

prrovide an ooy erview of instilutional practices all over

elucators which
the United Stales,

Mua, Krinds is working on curriculum evalualion in elementary and
secondary language arts, specificadly; outeomes-based education. S

reporled on an on-going program of curricnlum evaluation begun last

semester, The purpose of the stads is to evaluale the language arts

criterion-reforenced test developod by elementary and middle school

teschers hoefore the high schocl tesl is consbrucbed,.

The Sindent
The rescoarch reporbs of Marlleo Wiile, Kunlnn Chang, Adiele

Muwachuikwn, and Joan Gilson are about issues affecting College Students.

Mse Wille resonrched the areas of Student Affairs with special emphasis

<

on accountability.  Mr. Chang looked at International students al 1UUMKC

and the administralive procedures relevanl to leadership and

managenent of these aveas, Mo Nwachulkwa veported on the need for

dav cares corvices Lo aceoammodate connnndl @ oeollege and university

stadents who are ddso parents. Mse Gilson cxamined the relationship

Vetwcon standardized tosl scores sund conrse grades for African

tmerican freshman colleg s ctbudents.
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The doerea o Rissw Momazement in o hisher cdoentnog, ool caionin
programs was pescarched by Karen Komovoskic  Mse Komoro=ki reported
oni wsnes connected with olinieal geade appeals and siadent grievanes
procedures,

Althouzh cach sticdy and report in this paper has boen
independentiv conceived, the dircetion and progress ot all wourk
desceribed here hags been informed by the droup’s discussion of fwo
central questions: First, how Lhe topie of study or report affects school
management and second, what effesls the iszucs raised by the study or
report have on studo nts,

Eachh wlads and vepert provides a4 working definilion of ils tLopic,
an cvervies of the relevant history of previous work in Lhal particular
areit, o boef discussion of related trends, o desceription of the results of
Lhe study, or an explanation of the report, and an esplanation of the
connections hoetween {he «hids or veport and gehoal managoement, and
effects on sladentss Through our study of specific prodreams and
problems and how thoese olements are worked outl in the daily context of
scheol administration, we have gained more understanding of the factors
that enable some edncational programs to function more effectively han

otlo e,

Ty
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CURRBICV
The Role of infornships
tn Travel Kducation Curriculum

Jim Tiaden
The tonricm indhetry b cvpericnced rapnd wrowlh in the Last 1)
Senrs and enrrentiy e b second fastest gooning industry in the
United States,  1ts €210 billlon 1o =ales wake it the third largest
industry i the country, Colledes live only recently started to train
students in this rapidls changing, fast growing industry.  There is ati]

mach discussion on curricahim content and dev.lopment, and the

relationship of taurism to other disciplines, ke basiness, and the value

Aand uses of intornahips as opposed 1o clrssroom Theot'y courses,

Definition_of Tourism FKdnacation
Tonrism oducation covers a wide pange of lopies, work skills and
carecr paths. Students gradonating Crom Loarism programs asually find

worl, with airlines, hotol<s, trave! aoencics, fonr ooerataors, cruise lines
or as corporate travel planners,

Tourism programs have traditionaily concentrated on compuler
Lraining along with classroom instruclion concentrating on work skills.
The Maple Woods Community College program consists of five courses

repre=senting 15 apredit hanr toward U two-yeay Associales Dedpee in

Brusine<ss Management,

ITntroduction to the Tonrviam Industpey
Destination Geography
Sales and Reservations
Travel Agency Operalions

Comvidter Reservationg Somecems

Thor o conrses e
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the five-course core courses, Maple Woode

Lirres semesters (9 oredits) of Manas anent

ship defined in the college catalog as "on-the-job training in a

This a.-finition

allows broad opportunities for practical implementation but provides

little insight into the

learn how internships are applied nationally and internationally, a

purpose and uses of internship programs,

To

study

of internships was conducted involving the members of the Society of

Travel and

Tourism Educators (STTE).

STTE is a professional

organization of over 280 tourism educators from four cecintries.

Mombers include educators from high schools, proprietary schoois,

community

Survey

colledes and

four-year private colleges and state universities.

T determine how internships are used within tourism training, a

SV EY

Membership Directory (scee Surves, Appendix ).

were

states, Pucrto Rice, Canada and the Bahamas.

was mailed to the

returned for a re

233 members of STTE listed in the 19yl

Seventyv-four surveys
rate of 31%.

Lurn Survevs were relurned from 29

Beside a wide

geographical distribution, the returned snrveys also came from a variety

of institutions:

26.4%
IRER
18.1%

S Tos
aand o

12.5%

T

came
cane
Caame
cane
came
cane

s
A

10,
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communily colleges

proprietary schools

public four-year universities

private four-year colleges

privite two-vear colleges

high schools {See Graph 1, Ap. 11).

were analvzod using the Statistical Fackasge
soflware.
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Mehough returns came from a wide geographic area and many

different types of institutions, respondents were suprprisingly conscistent.
It was delermined that 90.3% of the respondents currently had
internship programs and most were established for six or more years
teee Graph 2, Appendix II).
of the programs were established for six or more years.
of the programs were established for 3 to 5 years.
of the programs were established for two yvears.
of the programs were establislhhed for one year.

of the schools surveved had not established a program (See
Graph 3, Appendix II).
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The following results were determined:

I.  Admissicns Requirements

36.9% of the schools required the student to complete a set
number of hours.
38.9% required a specific course prior to Laking the internship.
51.4% also required the permission of the instructor {See Graphs
4,5,6, Appendix II).
It iz evident that admission into internship programs are
controlled by the programs and that students are not allowed to
participate until they have fulfilled a basic preliminary course of
instruction.

II. Reasons for Offering Infernship Programs
When asked why an internship was necessary, 72.2% gave "as an
added learning experience” as the primary reason and 70.8% gave
"as an employment opportunity” as the secondary reason (See
Graphs 7 & 8, Appendix II).
Other options were not significantly used. It is evident thal
tourism educators see internships as a way of reinforcing job
skills and exposing the student to the work place. Internships
are also seen as a way lo provide the student with work
experienace,

T Rasis of Programs

52.5% base their internships scolely on employment.
25.0% vreguire a mixture of researeh and emplovment-based
mrograms {See Graph 9, Appendix II).

(%)
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intornships.  Many schools now feel tha.;. students shonld be pard for
internships.  2ane major argument for payment was based ob the
assumplion of lability, in case of injury to the student, by the
employver, Most celleges alse require the students lo find Lhieir own

Jobs rather than providing work opportunities.

Internship Textbocks

There apprear 1o be only two textbooks available for the internship
courses. BRoth are widely marketed Lo tourism teachers through mailings

and professional trade fairs.

Guiding Your Internship: A Hespitality/Tourism Manual by Mary Walk
and Nancyv Pike. 1989. Prentice-Hall: Englewood Cliff, New Jersey.

Probably the most industry-directed of the available internship
textbooks, this text is targeted for students entering the tourism
indusgtiry, IEmphasis in the first chapter is on a short list of different
positions within each branch of the industry followed hy competency
liste,

The student is encouraged to make a career choice and then to
begin searching for a job. Several chapters are spent discussing the
job search, resiimes, the interview, etc. This focus seems to be al odds
with the pirpose of an internship. Spending the first several weeks
{or longer) looking for work does nobt scen to leave much time in a 16-
week semezter to do much else,

The main body of the book ie directed toward "regearch™ on

various types of careers and whal is involved in each. Separate
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chapters provide "guidelines” or lists of questions on how businees 1w
conducted in the travel, holel and foad service indug! ries.

The book ends by, again, discussing the resume and job scar-h.
The purpose of the beok then is {o guide an internship specificaily
designed fo leach job acquisition skills rather than competernies-hased
work siiille, For internships with this purpose (learning about the
industry and developing a job search), this would be a useful book.
However, for internships withh a different direction (competency-based
Job skills, serious reseavch) or for internships lasting more than a few
weeks, it's difficult to see how this book conld be used.

Learning From Working: 4 Guide for Cooperative Education/Internship
Students, Joseph Barbeau and William Stull, South-Western Publishing;
Cincinnati, Ohio.

Designed for a general audience, this text does not have the
industry-specific orientation of Guiding Your Internsnip. Instead, It
focuses on general skills needed to find and gel a job.

Again, a significant portion of th= {ext is involved in Lhe
techniques of job search, resume writing, interviewing, etc.

The bulk of the internship information is generic, requiring the
student to determine job skills, write a job description and develop a
plan for learning job competencies, The students are then led through
a zeries of evercises oh how to evaluate thell own progress.

I is difficult to geo how this book could be used in 4 one-

semestor coarse, Too much time ig devoled to activikies nnrelated to job

(%)
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D

Coreclnsion
1
Taternships have Lecome ar importan! part of many Trave: o
Touvism curriculums. Many schools use internships as an additional
learning experience Lo fransmil job skills and to provide work

sxperience,  The internships aee designed to follow {formal courses and
i I o

are based on reinforcing previons classroom learning.

Curriculum Evaluation: Oufcome-Based Education
In a Public School l.anguage Arts Program
Judy RKrings

National reports fraquently express alarm over declining scores on
student achievement tests, and thev further lament the high cost of an
liferate werk force. Consequently, referm movements are gaining
momentum both to improve student achicvement and to provide an
accountabilily system te all stakeholders: the community, parents,
adurators, and stucents, Ouilcome-Based Education is one of the
responses to this growing dissatisfaction with education today.

Definition _of Outcome-Based Education

Nulcome-Based Education, or OBE, is a systematic approach to
controlling the conditions for success so that all students learn and
succecd. 16 means formeing all of a school’= instruction around clearly
defined ouicomes of which students mnst denionat: 'e proficiency when
Lheyv leave the school srstem. Outcomes, instruction, and evalunation are
Alivned, Therefore, ORE is not really a program, but, rather, a way of
desivning, developing, delivering, and evalnaling instruciion. 1t may or

nay not invelve sipratesies such as cooperative learning, eritical

/

1,
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thinking, mastery learning, effective achools research, and learniny
AR,

OBE is based on fhe philosophy that all studenis can Jesarn and
suceeed, that success breeds success, and that schools control the
conditions of suceess, Fducutors ask the cuestion: "What =zhould
students know, be able to do, feel or believe when they exit the schoel
system?” Theyv design the curriculum from the top down, beginning
with a vision stalement of what the ideal student should look like. Then
thev design the curriculum from graduation down to kindergarten with
all grade levels focusing sequentially on the ultimate goal, the exit
outeome,  Althoud¢h OBE designs the curriculum top-down, teachers
deliver instruction bottom-up, from a lesson plan to a unit to a4 course
te 1 program, and finally, to the exit outcome. Effectiveness of the
cerriculum may be evaluated at the end of any of these instructional
irvels,

ORE advoecates have hegun reprimanding school digtricts for
revising curviculum from the course objectives rather than from a vision
statement of an exil oulcome. Such a practice really results in
curriculum-based outcomes rather than outcome-based curriculum. The
key practices for OBRE must move sequentially as follows: 1) deline the
outecome, 2) desjign the carvicealum, 3) deiiver the instruaction, 4)
document resnltz, oand 50 determine advancement.

Ditferonces in OGRE approaches arise from diffecent perspectives
rednrding the sabetor o) peocesses, and seltings of The oculeomes.  The
wihelanes of the oulesnmes can range frem specific content details to

Bpesnd, comples interrelationehips, The processes may involve simple

C
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ﬁz v comypley, higher-order applications.  The settings
can be defined according to where the learning will

4 1o the real life setting where the learning will

Siied. Further differences occur when the scope of the
ﬁftum a leszon to a whole course or to the entire x-12
E trend in recent years is to take the more

mprodch when dealing with substance, processes,

- pe of outcomes,

me-Based Education

in 1950 Ralph Tyler identificd fundamental

i,ed Education has evolved from ideas with deep roots in
E:m histors,

=rs to use when develeping curriculum and planning

svllabus, Basic_Principles of Curriculum_and

Hl course
ler helieved that ObJ(’CLL'\'(‘% must be well written to
!mrw) goals:  They must identifv both the kind of

developed in the student and the context in which this

cur,

work with a framework

i.e. his tasonomies of objectives for the cognitive and

?njamm Bloom enhanced Tyletr’s
! At the same time, Robert Mager supported the

nis behaviorist oricntation with a method for teacrhers to

,r‘o objectives (Dreparing Instructional Objectives, 1962).

sloum begnn discussing "learning for mastery’” concepls,

>4 Lhe issnes at the unit level in Ontcome—-Rased

[V}

| -y

‘
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~F it onlcomes, Legislatures and school hoards taks copstre) oF

A

Adctormining Uhe oot onteonpes, but the sehiools detopanne Uiee wove

achicve those oulcomes and are held accountable for  producing soesult -
Congeguently, Effcetive Schools Tnstruction, Site~Based Managemoeps

)
tnbcome-ased Education, Quality Performance Acereditation,
Srhogi~Buginess Partherships, and Tolal Quality Management can all
hecome a part of Outcome~Based Education.

The mastery learning movement begun by Bloom and his
taxonomies tecame an integral part of OBE as a vehicle for ils
implementation.  OBE suggests that criterion-referenced assessmoenl be
used to determine placement, to Jdocument learning, to monilor/adjust
instruction, and to evaluate objeclives defined by programs.

Unlike norm-referenced tests whose interpretation is determined
br an outside test coordinator, eriterion-referenced tests are placed in
Lhe hands of the clascroom teacher whe monitors and alters instruction.
The following =tudy describes one achogol district’s attempl to evaluate
Outceme-Based Educiation through Lhe development of
criterion-referenced tests.

BLUE VALLEY LANGUAGE ARTS CURRICULUM STUDY

The Blue Valley School District is located within 87 square miles in

soittheastern Johnson County in kansns, There are 12 elomentavy

svhools, 5 middle schonls, unl! 2 high schools with o total envallment of

11,039, The average class size is 23 and mere than S5H% of the
araduates altend college,
The poprdation o students has been identified as 35% White, 2.0%

—n

Asian-Amevican, 1.3% Black, 7% Hispanic, and 3% Nalive American,

¢

s ...




E

Selected Issues 2]
Twalve percent of the population is enrolled in programs for Spocial
Serviees and lews than 1% e on Creo or reduced lunei,

Althousgh the popo :tion remains fairly homogencous, the distric: -
congtantly cbanging with regard to size, funding, and restructuring
plins. A new high school and a new elementary school will open in tine
fall when drastic cuts in spending are projecied because of & new ziale
school finance kil The district’s supcriniendent of 19 vears will be
teaving this vear after tarseling major reforms for imvlementation:
Hifective Schools Tnstruction, Sile-Based Management, Outcome-Based
Education, Rualily Performance Accreditation, School-Business
Partnerships, and Total Quality Manngement,

The pnrpose for develeping districl criterion-referenced tests was
curriculum alignment, aithough OBE was not adopted until much later.
Committers of K-8 language arts teachers first met to determine Lhe
critical abjectives lor eoen of Lhe skill strands in their curriculum:
receplive skills, expressive skiils, and information processing skills.
Critical objectives were delined as the hnowledge, skills, and behaviors
essenbinl for success in the next grade ovel

Once the critical objectives wele validated by all K-8 language
arts teiachers, commitlecs met {o develop critevion-referenced tests based
cn these orade level objeoctives,  Teuchers Jdecided that a variety of
formials wns needed to asgess Lhe Ianguage arts progrann Reading
comprebenzion conld be quickly azsessed throusl a woltiple-choien test,

wWheraqs writing skills wore bhest assessed by seoring o wrilting sample,

S objectives conlained behiaviors thee could nol Le tected with

paper and peneil Lest and <o, an obzervational cheoklist was developed,

<«
< -
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oatudent colfeacaacument war constructed Lo meanure the aannee
be biaviors thot the doeqcehor padod oo Ve chaeryationad chaeer sl e
check between Leacher observations and student self-assessmoer.
provided a way (o evabiade whelhior teachers and students agroc.,
the wnme behavioral compotencies, Dortfolios were an easy way {o .
the variely of testing formals and lo add apy cunelemental tesiong op
raading records needed for at-risk students.

in the school year 1991-32, a Blue Valley Outcomes Committee
{compesgsed of teachers, administrators, and the community) articulated six
esit outcomes: A Blue Valley graduate will demonstrate excellence as i)
an effective communicator, 2) a1 well-rounded individual, 3} a2 complex
thinker/problem solver, 4) a responsible global citizen, 5) an information
and technelogy provessor, and 8) an offective colluborator.” varrative
degeriptions were written Lo define cach of these Lraits in more details

According to the litevatre, reading comprehension often appears
to be more pelated to Lraits such as molivation, intelligence, and atfitude
than it does Lo mastery of th~ behavioral objectives behind ltest items,
Mullinte-chojee tests gencraliy have limited use in measuring critical
thinking sliills and outcomes.

To explore Lhe possibility of a hierarchy of thinking skills, a

factor analysis wase condicted on the test results drawn from a

suslomntic camnling of 200 students who took the eixhith evade CIT the
first voare The factor matric indicated that o« majority of the tost ilems
were ab higher levels of thinking according o Bloon's Taxonciy of

Educationad Objectives,  The split=had© pelinhility coofficients (8671 and

'7891‘-) fn('f“("!l(,(ui 1 ]]i;_\"h dr-g)'tf'a»‘- ol intepnal :‘()l’l‘-:i.ﬁil)n":-'.
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Two voars of testing Jdata have noae been calioctod, Vi was

Foporte 3 oo gronde Jove! sovera ey radbe bev et ranrges, aond st picd
mverages for cedch abjective, Caomparison reports wore given belwesn
the 1290-%1 school vear and the 1931-92 seohool vear for each olbjective
be orade level by sehools Principals saw only thelr own building’s
seores; Leachers saw only their own grade Jevel reports, unless thoey
specifically requested individual class scores. No teacher or principal
was given comparisons bhetween huildings and no teacher was given
comparisons between classes. The intent was for teachers and
principals Lo focus on improvement rather than competition.
CONCLUSIONS OF THFE LANGUAGE ARTS CURRICUVLUM STURY

Vo significant differences were noted in mean scores befwceen the
two years Lested in any of the grade levels, Improvements in scores
for some objeclives wore offsel, by decreased scores for other
objectives, The mean and median  remained consistent across grade
levels for both vears, althoucgh the districl mean dropped as assessment
of more complex thinking skills increased.  Even thoush the range of
high-low scores for cach grade level remained stable between the two
vears, six of the fifteen buildings and four grade levels showed overall
improvement. Of the 83 skill objectives {raced acress grade levels, 31
mean geores showed sope =kilL improvement, 26 mean scores remained
Lhe same, and 26 mean «cores susgesiod thal shill tevels dropped. (See
Appendiv [i1.)

The individuat papil profile veports indicated fhal many Bluoe
Valley sthidents do respand correctly to ilems that leachers believed

were Lo difficult or “developmentally inappropriate.”  Upon closer

-
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npeelion of Lest items, the CRT dappears Lo easare more thap bossie

campeleneys o Craonde leevoed obhjoectivea, Phee e dines e s Ipet o

items seem 1o be causing higher processing levels,

Aocomparizon report o was made with the 1992 hansas Reading
vercnamenl which also attempled lo assess hisher level thinking skills,
The Tormat of Lhe sinde fest, however, was very different trom the
districl CRT. The hansas test construcled multiple-choice items with
several corroct answers.  The number of correct response options varied
from four to eighl items. Students were given credit for marking
correct responses and for leaving incorrecl options blank.

The Mansas Reading Assessment and the K-8 CRT were bolh given
o grades 3 and 7 in April 1992, The mean porcenl correct tor grade 3
wits 7% on bolh tesls, although the range of huilding mean scores was

much wider on the district test (TU%-82% versus 72%-79%).  The mean
percent correcl for grade 7 was a little higher on Lhe slale agsaessment
{R2%) than on the digtrict CRT (74%).  One poszsible explanalion for this
discrepancy could be that the ORT assessed use of flashback,
foreshadowing, parls of speech, and reference skills; whereas the state
assessment did not.  When f{lashbacly, lforeshadowing, parts of speech,

v and reference skills are pulled out of the CRT, the seventh grade mean
score hecomes S6% and adigre the <RT more closely Lo the state
assessment,

The building reports created manyg inservice opportuniiies.
Princivals loohed at the datn with a variety of purposes, Some wanled

to prove that specific preoagrams they haed funded caused scores to go

higher. Others wanted to confirm effective teaching strategies or

o
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Syecitio bidlddngs oy hilosophies, susch as whole lansuage, Lo g vinegenl
hoad gquestionss abont the instruchonal <kills of 0 teachoer, & o
principals reqguested e easroom comparison reports,
specindi=ta Ty the clementary sehools and the
contzeiore in thee mbd e cchoob avled cpecific questions about
curricubine adigsnment when (he zcores were roporbed to then.
Micconcepticns about the differences between norm-reflerenced tesls and
eriterion-referenc od testes were correcicd.  Issues behind percentiles
and percentades were discnssed, The more information given, Lhe less
hreatening the soores seenied to Leo T no insianes were {oachors or

principals wold what Lo do o with the date

Bivne Valley teachers did not realize, when they validated their
drade Tovel obpociives, Lhat Lhose objectives would be ajigned with
diztrict assessment. Teachers have always been resistant Lo outside
critertt for evalualing climseronm instmetion, The polics of allohwing
toachers 1o make decision= from data directls Jinked to district
obijeclives i new te oveyrvone,

Although the data collected thuas far deoes not indicale any
conclusive results, iU has caused principals and teachers to focens on the
instruction of higher order thinking skills. Both teachers and
administriators ave debating whether or not The purpoge of CRTS is (o
acsegn objoctives ab o minimum competency level, Ullimately, the siate
wispte ] Quality Devformance Acereditation will mandate the assessment of
critical thinking skills.

Toachors have asked for an item analysis ¢f specific items, They
have pointed oul gaps in the basal curriealum, which does pot perfectly

Lo

Lood
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matoh the ebjectives aereaweds They have ashed guestionz about he

appropriatencae of wome of Phe voeabuiary gsed dn Che amsescment, s
goneral, Teachers have responded 1o thie data by asking for more
information,

IMEPTICNTION S oF THE LANGU G AR S CURRICULUM STUDY

Ot eome=Pased BEdneation calis for ithe instruction and the
aszesament of orilical Thinking <skills,  Students in the twenty=first
contury must be able Lo scarch for information, interpret it, and relate
il to other knowledge. Jusl receiving information is no longer Aan
appropriate cducational goal,

Focause of the tvpically narvow focns in response items,
mdtiple~chwice teels have limited use 1 evaluating thinking skills.
Nevertheless, two vears of dala eotlected from the Language Arts CRT
daecs zugcest 'hat =ome higher level thinkins skills are being reliably
nssesaod ncross Srade Jovoels,

The Blue Valley CRT needs Lo Lo given another wear belorn any
cnerging trands ecan be discoverod.s Ttem correlations nee ] Lo be made
and data disaggredated according te sex, age, building, and teacher, A
delailed analy sis of buildine scores, rather than composite grade level
averages, might identify cxempiary programs that could serve as models

‘ Lor o ey,

Sueh raore still needs 1o be done with regoard Lo feacher Lraining

in eaericuium alidnment, assessnent procedures, and data cotlection,
Waiting vinti! the end of Lhe vear for o Jdi=ipict CRT is too 'ate to hlink

instruchion with ssossment, Teacher< mak= decistons abont instruction

every diy oand need to be actively enzagoed in elassroom vreseavch.
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NBE is causing the introduction of many new strategics and programe
which promi=e Lo achicse the desired coutcomes,  The 3hie Valley Sebacd
District has articulated exit outcomes and now must collect better data
on student knowledye, siills, and behaviors in order to evaluate new
programs and strategies that are being nsed in schools using

site~based management. Thus far, the K-8 Language Arts Program is
the only content area beinyg assessed, Other subject areas need to be
assessed as well as the high school language arts curriculum.

[n conclusion, evaluation of complex thinking skills cannot rely
upon any single measure, taken at one point in time, An ideal
evaluation will svstematically link assessment to purposeful instruction
and will include a variety of data about the progress of students.
Fasily administered multiple-choice tests with high reliability coefficients
will he interpreted along with less reliable, more time-consuming
performance assessmentsg, like the writing sample and teacher
cbhservationg of student behuavicrs, Single response formats will be
compared Lo open-ended items. Criterion-referenced tests, which do not
show growth belween yvears, will be compared to norm-referenced tests,
which have scaled scores. The Blue Valley Language Arts CRT is an
assessment ftool that reliably measures its domain at higher order
thinking levels, but b is only one piece of the puzzle in assessing

student. communieation skills.
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TUDENTS
Accountabilily in Student Scervices:
An Overview of Instilutions of Higher Education

In the Kansas City Arca

Guality in higher o dneaticn has come undey inereasing serutiny
sirce the early 1980°s.  The demand for accountability and eviduation is
riow a reality for student affaire joofessionals, The growing cost of
education, enrvollment decline, and decreasing finoncial researces have
pressured institutions fo account for o whal s beiney done, why it s
oty doney and heae well scervices aee peovidoed, The demands Yor
acconntabibiiy are coming Mrom o viagdety of sources:  Governmend
cificiaig, beards of teastees, staff, sradents, facuity, and the public
{Patrick & Spencer, 1982),

Many institutions are developins procedures to accouant for their
proseams and money being spont, Taatitutions ore finding That these
procedures assist in collecting informaticon for decision-making and
improving programs (Gordon & Wiest, 1988),  The purpose of this paper
i< 10 lock at the history of accountability in Student Affairs and see

how area instilations  presently view it, This article surveved eight

I3

natinagtions i the meteapoliton Ban=as Oy v (o Fioned et swharl type
cf o ccountabibtyy i s, war i i - e thelr instianonss Sand, 0l e

Pl vos s Woud i folace, how proages woore cyaduaied aned aceounted for
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20th century has seen mans role chandes for studenr affiivs, Hietoreeal
fctars as well as coonomien] tactors have influenced accountainlity
procedux'e._q in student affairs.

Prior to the 14860°s, insilitutions operated under Lhe legal theory of
"in loco parentis’ which dictated that instilutions serve in piace of the
parent, supervising studentUs conduct and their general welfave while in
school. During the early 1900's institutions werce becoming
predominately residential. During this period, institutions had complete
logal authority over and responsibility for their students. Under the
theory of "in loco parentis”, colleges provided very sirict control over
student behavior but did little in a positive nannesr Lo provide support
and growth outside the classroom {Gregory, 18586),

The 1920°s saw studenl affairs providing positive services to
students, Institutions started recognizing student affairs as an
important part of the callege student’s experience. Services such as
ronnseling, placement, student activities, financial aid, a1nd housing
became an integral part of the institution. Student affairs still served
as Lthe jocal parent, stricl disciplinarian, and watchful supervisor of
morals (Gregory, 1986).

The 1950's saw many cnanges for higher education. There was a
creat influx of veterans from World War 11 and the Korean War., Many
institutions were unprepared to handie the students and their needs.
Aise. thiz was the beginning of the new non-traditional student; female,
older, qind minorities, 1 many wavs these "new” studenis set the tone

of the new colloginte atmosphere (Wood, 19910,

na
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Durinyg the t90®s, the legal concept of "in joco parentis” Yewan Lo

ercde wWith a growing number of court cascex thal provided many new
rights for sludents and many new responsibilities for institutions.
{tiregory 1888) Much of this occurved diuring Lhe protests of the (Y60's
and early 70°s. Students wers prolesting against authority.,  Students
indicated that restrictions placed on them were not nceded and noi
wanted as before (D, Deitz, personal communication, October 20, 1992).

Many student affairs professionals welcomed this change. Student
affaire staff believed that there had been an unwanted burden of
control cver students. Many student affairs staff breathed a sigh of
relief under these new regulations. The court decisions were
accompanied by a reduction in the age of majority, a national increase
in student numbers, a broader and more diverse student population in
terms of ages and backgrounds, as well as a number of other faclors.
The new student population also advecaled for the new role of student
affairs staff.  No longer waepre Student affairs was to provide a positive
outpril of effort to aid students in their intellectual and psychosocial
development outside the classroom (Gregory, 1898610,

The new influx of non-traditional students not only changed the
cnvironment of the campus, but expanded the enrollment and zrowth of
the campus whish resglied in inerensed piannmeg and evaluations.  Buat
e planring and ovaluations wers based on a growth mentahity and how
additional resources were coing Lo be assisned. Accountability Lo
“hirdents needs, odeomes, quedity, and effectiveness were seldom used
consistontls asz orileria to determine the host use of resources

{iLudeman, 1989).  short-ranzge planning, based on management by

..
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heecama poprular, The mid

planning ltake form as a meamngihil tool in preparing ter long-range
planning  (Ludenmnan, 13%849),

The 1980°s and early 90°s have seen institulions face economicaily
tough-times.  tovernment, students, public, and staff are asking for
student affairs departmenls to show were the money is being spent and
how it is effecting the student. Many instilutions have used
accountability vrocedures to show Lhe public how their doliar is being
used. These institutions are also using the evaluations as a means of
improving the services and foreseeing any chansges (D, Deiiz, perseonal
communication, October 20, 15%92).

The 90's are also seeing a redefinition of "in loco parentis” to
that of "in loce familia™. Mauy students are indicating Uhuat rather than
parental controls the feeling of family values and support are needed
from the students privale lives, Many institutions are indicating that
Lhere is a need Lo once again widen ihe institution's role in students
life. As one adminislralor indicated "the pendulum has moved hack.”
This change in institutions is comparable In many wavs to that of
society changes {Wood, 1991},

Institutions can not be expecled Lo be held accountable for the
chianges affecting the whole of snciety,

Purpose of Stiudy

Many leaders in student affairs are indicating thal accountability
and evabiation are necessary for student affairs to meet the challenves
of the 20°s.  Bul how many institutions selually have such a proceduars

in plice, and if there is none, how wi decisions made vegarding
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departmental accountahility?  This project snrveyed cight arca coileces
and uvniversities o gee how many instilutions Lo See how mans
institutions had forma! accountabilily procedures in place, and i not,
how decisions and evaluations regarding department issues were made.
The survey was also sent (o varyving levels of student affairs staff at o
public research university, This was done to delermine how varyving
levels of an institution view the accountability and decision-making
process,

Methodology

A survey was sent out to eight institutions in the kansas City area
{Sew Appendix I, Surveys). Three community colleges, three private
universitiez, one four- year public college, and onc¢ public research
university, Surveys were sent to the administration and directors of
student affaivs departments. Additional surveys were also sent to the
non-exempt student affairs staff at the public university. This was to
address the question of how different lavels in staff view their role in
accountability,

109 surveys werns sent to designated institucions. There was an
overall return rvate of 34% (31). The pubklic university was sent 63
surveys and 15 (23%) were reiurned,

Rezults

There was o 34% return rate on surveyvs sent out.  Oul of thosc
viio answered, 16% were Dean or CSAQ level! 16% Direclors; 42% wele
coovdinators; and 3% were research associales.  The survevs ashed if
Fhe institntion had an evaluation process for the student affairs

devartment, Out of tire 31 survevs, Y0 (63%) indicated that they had

¢
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wome Lype of evaluation, Tighty percent of the Deans or <SAQ indirated
Ll their institation had an evaluation, whereas ondy 2% of Lhe midile
to lower management stafl indicated that there was no evalualion
process,

In comparing Ltvpes of institutions, more communiiy colleges
indicated that their institution had an evaluation with 100%. Only 27% of
those answering from a public university indicaled that there was a
formal evaluation process., Fifty percent of the respondents from the
private institulions indicated that there was an evaluation process. The
respondents indicated that most decisions were made through informal
Aand formal means,  Many indicated that there were some discussions, but
in many cases the directors and/or deans would decide an issue.

Discugsion

This survey would seem to indicate that student affairs
departments in Lthe area Jdo noelt have formal evaluatinn and accountability
procedures.  This would tend to 2o against what the stident affairvs
leaders indicate Is happening., Research would seew o indicate that
communily colicges are the most respensive to accountabilily and
evaluation procedures in their departments, whereas, the public-
university is the least. This could be due in part to community colleges
boeing reseensive o their consumer and being stwudent oriented. The
bl university, on Lhe other hand, is more research oriented and
does ol putoas much time and effort into student affairs,

Ancther interesting note is that hivh level management indicated
that thore is an evaduation process, hat that middle and lower

manaement indicatod thal there was nol. This could be either because

r
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witper manasement o0 givine the "politically correct” answer, o jerlians
the process 18 pel filteved down Lo other student affairs srafd merbao s,

It is alse interesfing to note that thoeve was a low level of rotarn
from the public univeraity, It conld be hypothesized that either ther:

was apatny oe because people indicated that they were afrald to answer

the survey for fear of repercussions.

Adequacy of Selected Services to
International Students at
The University of Missouri-Kansas City

Kunlun Chang

Introduction
Detinition and_ Trends

Throughout Lite years the United States has emevrged iz a host

naticon attracting international students, This responsibility has resulted
in the oypansion of inteprnational and intercultural dimensions of
Anmerican higher educalion (Selvadural, 1391}, According to Zikopoulos
(1987-88), 356,200 international students are envolled at present in
American celleges and universities. Recently this trend has further
incrensed, especially in community and technical colleges because of

incereascd Amepricarn invadlcmoent an e Slohal eongognn o] relitical

i

affairs (King, 19805,

The experiences of international stadents are very different from
these of their niadice counterparts in Lhe Uniled Stalegs {(Selvadural,

1991 ) Internations! sbindents Jdiffer greatly as individoalz but have

common nesds (Leo ot al,, 1981 selvadural, 1984, Gavein, 18865 Tillman,

-~
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TIUS The major academic prebiems of Internationnl sGadonls i pesatied
Lo pecdidorney in Foaiich g innge) e domie uiviiemen ) coive s wars

examinations, grading format, and rfacultyv-student rapport {(Lee et ool
19815 Grailz, 1381 Tillman 1980). Feconomic problems, accualturation, and
per=ora! counseling loom high among personal problems encountered by
mternationad students (Lee et aly, 1931 Mukolha, 1981} Mest internation:at
students place academic achievement as Lhelr priorvity, Attaining this
goal will be ¢greatly facilitated if Lheir personal sojourn is complemented

by positive social interaction and a <congenial atmosphere (Katkai, 1888;

Tillman 1830),

N

A literature review on catisfying the needs of international
students on U.S. college campuses reveals inadequacies in services and
sapport svetems for Lhese studenis (Hagey & Hageyv, 1974 Zaritsky,
1390; Tillmar, 1890). The development of effective services and support
svstems for international students is tied to administrative sensitivity,
steong commilment, and internationalization in Lhe curriculum. A
sensitivity Ltoward the needs of international sindents by college
administralors will enhance the involvement of this 2roup of students
meaningfully in the American culture.

The purpose of Lhis study is to understand: (1) whether UMKC
nas provided adequate services for international students; (2) what
wlministrative procedures and policies arvs Lo be Tollowed in re<gara to
leadership and managemont of these cepvices; and (31 how administrative
proc dures und policies affort managoment and in return internadicnal

Stradent s,

o
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Fescarch Questions and Hypolheses

The research guestions and hypotheses were mainiy based on
Saivadurai's 1991 study. The research guestions addressed in the studw
Vot

I. Does UMKC provide adequate services Lo satisfy academic needs
of international students in regard lo proficiency in English languacge,
academic advisement, instructional practices, and grading practices?

2. Does UMKC provide adequate services to satisfy personal needs
of international students in regard to finances, cultural adjustment, and
personal problems?

3. Ave there any differences between international students in
thelr perceptions of adequate services based on several factors (see
Table 1 in Appendix V)7

4. If any, how do international students differ and why do they
differ?

Twenty-eight null hypotheses based on items formulated and
tested in the study. The null hypotheses addressed were that theve
were no differences between or among groups of international students

al UMKC in regard to sach academic and personal service item.

A twenty-eight-iten questionnaire with 12 academic needs and 16
prersonal needs were selected Az the survey instrument based on
Selvadurai's (1991) study (See Appendix I, Surveys). Demographic
information via personal data were incorporated as an addendum to the

questionnaire. The qnestionnaire was validated for content, format, and

b
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academic needs and personal needs was 87 and (81, respoectivelv,s L
subjects anrvercd were UMRKC international <tudents enroiled o the

Appiic-d Langaage In=titale for the Fall, 1992,

Data (o

A computer printont of names of international students for the
Fall, 1992 was obtained from the Applind Language Institute, and a list
of class schedules was also obtained. The questionnaires were
distributed and completed in Lhe classrooms with the assistance of
classroom in<tiwelors, Stnlents were nol asked to provide their names.
Ta avoeid repedated guestionnaires by the same stndents, students’ names
were cajlod in cliassrooms wilh the help by their instructors. The
response rale in the study was 84 poreent. The valid response rale
withon! any missing item was 57 percent,
Treatment and Analysis of Dala

Responscs to each jtem related Lo researeh cuestions 1 oand 2 were
tajlied based on o four-point Likert scale. A score scale of excellent = 4,
good = 3, fair = 2, and unsatisfactory = 1 was used. Freguencies of
ratings and mean scores of responses regarding services, condilions,
and opporbanitios inocatiefueing the acocdlomje and personal needs of
eoernational dudents were cidenlated and babadated cepagpeatelrs A mean
seorc of levs than 205 on g ~cade of 3 to Y (hased on Selvadurat's
stade, 1990 was con~odered Lo indicate a4 need for improvement of

serybees, copeditions, and opportenitics for international students,
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Tle noa! By potheses were Lested by using chiosgurees a0 0% A b
for croars in ool of Pae doemodraphice cariable and the Pes] i S0er et

tnllicd (o cach question, The number of respondents ineach Sroup was

odroups per question was ealouliated,

Z

cecorded and the chi =qgunee
The procers was repedoed for cael variablze, The caleniated ohi scaqunaree
value was compared to e critical ohi square value @l (05 alpha far
groups in each variable pev question to ascertain significance or
nensignificance., Acoeplance or rejection of the null hypotheses
periaining to academic needs and personal necds in each variable were
tabulaled separately.

The 1rejected null hypotheses inoeach variable pertaining to
research questions 1 and 2 were further analyzed using the method of
analysis of variance and T-rest which provided variances and
contributions in presponses of adeguacy and inadeguacy of services of
each grouw respectively.s From the composition of the particnlar group in
the popnlatict, il was deterimined which group or Sroups in the variable
contributed to the signific. ' difference in the respondents’ perceptions
belween or amonyg gronps.

The mothods of analysis of variance and T-test were also applied
to determine whether there was n significant. difference between or
among giroups of UMKC international stodents in their perceptions of
Aoirvices in regair !t o scadoenic peeds s o whole amd peraonal needs as

a owhole,

Distpribntion= of respondents Ly variables, gronps. and nnmberys

are presentod oan Tabile 200 Appendic 1V Grapls of distributions and

3
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vercenlsges of veapondents Leowvariablos and Seoue are e presepte
i Nprendis TV

Freguencies of ratinge and mean scores of pegpondents' porcepty o
of Lhe adequacey of sevvices in satinfyving selected sicademic toeede o
UNKe dnternational shudoiies qare presented in Tabie 3 0n Apoendic (3

Frequencies of ratings and mean scopres of respondents’ percoption
of Lhe adequacy of services in 2alistfying selected porsonal needs of
UMEC international students are presented in Table | in Appendix 1V,

Table 5 in Appendix IV indicates a summary of acceptance or
rejection of null hypotheses perlaining Lo adeqguacy of gervices in
zalizfying Lhe academic neces of internaticenal students at UMKC,

Table 6 in Appendix 1V shows a summary of acceptance or
rejection of pudl hypotheses pertadning Lo adeguacy of services in
witisfoing the persenol needs of {nternational students at UMaC.

The further analvees of those peiectied Pems in regard (o acadenie
reads and personal needs by ovaginbiles and groups e presented in
Table 7 to Table 26 irc Appendis 1V Those tables indicate the significant
differences and variances belween or among groups al different alpha
levels regarding some academic needs and personal needs by using the

methods of T-test and analysis of variance.

Tabdeew 27t Tabldes 20 dr

Appendis IV, respeciisely, indicate Lhe
ciznilieant differoncos and varianeess betweon o anond groups
rodarding ceademic necds a1 whiobs and o personal neeids as a whole by

come variablos,

s
-
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Nisrus

sy ond Peeopmendations

Fhe Tindings of thie stody dndicaied That dn the same s o ey
services, availability of Frglish tutoring scrvices, assistance of acoodoemies
adviseprs, assistance for improvement in English, rapport. with racul v,
avalinbility of academioc tatoring services, and undersianding of Fndlish
deficiencies attained minimum satisinctory levels, International students
were more satisfied with availability of Knglish tutoring services
{mean=2.74) than othur academic services. All elher academic services
showed inadequacies. The least unsaliglactory services wasg the
apportunity for discussion of elass work with pative studenis and peers
{(neenin=y, i), This is perhaps doe (o thee Englivh deficiencies of the
international students or the fact that classroom sellings may not
providde Lhe suflficient opportunitios {or thom.

In every personal need category student expectations were nol
even Lo minfmnm levels, exeept the category of activitices to learr cualturs
aind customs (mean=2,0491 and cross—cultarad activ Ly apoortuanities
fmean=2, 19). The least unsalisfactory perceplions of foreign students
regairding Lo personal services were summer job and work permit
as<ighanae (mean=2.05) and counseling in immigration and tas ‘lav\.'s
{mean=2,05),

Cronps in the warianbles age, gender, and natioral opjgin
po rtalning to acagemic as weil ag porconad services hosd the least
pegoction of mudl by potbeses, Henee, it condd be conclivded that there

wepe s <ignificant iferonces in the respondents’ opinions between or

Ampeted the grouss in e variables regeesding the adequacies of gervices

b inbernationad =tndents,
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iy the arec of serviees, Lhe highesi prejostion of pnull hepotbeses
Ly ovesin s analssis of ol sqguaee wass Seen amons U Srange g e
variables native language, time Jiving in the U,S., and ningor pertadmng
Lo acadenic services ag well as versonal services. Hence, there wias A
significant difference in the respondents’ opinions amens Sroups in
these variables regavding adeqguacieyr of sweademic and personal zevvicoes,

However, further anaivsis of variance pertaining to academic
services as a whole indicated only Lhe group in the variable time living
in the .S, showed a significant difference belween the groups 1-2
rears and 3 oyvears and miore (see Table 28 1110 Appendix TV). Analyvsis of
data us=ing Lhe T-test regarding academic services as o whele indicated
2 significant difference belween the groups in the varviable acadenic
wevel, Underdgradnate students were more satisfied with the present

academic gorvices than the graduste studente {see Table 27 In Appendix

[
=

Although Lthe varisable Zender showed only one rejection of the
nill hypotheses regavding academic cervices, iU did indicale a significant
difference between male and female pertaining to the present grading
policies, Men was more satisfied than women with the grading policies
{sec Table 7 in Appendix [V

The siy rejocted null by poileescs (o personal services 1o i he

navive bogieis e sere inforniudon on personal expenees,
Hewsing, cconmaeting in immigration and tav laws,

;lzl..")'ll'l"('r.(‘xl'l [ TR T A

perconst connseling i Loslth cares and personal cormseling an housins.

Py Marrbor anaolyvais of i Tor poersonn] serviees, ibeocowiable fime
Hodned o the s, hadtd o sisnifioant differenee between the Gronp 111
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(rive e Hivind b dne 090 3 vears and more) and sirovg 00 Cthoene e

o the DU =2 venra) in regard e the eategars ) ree—egea) e

information on Hadtion. Group 11T indicuated adequacy of <orvico wiidie
Group [T showed inadeguacy of servics 1 this category,

With reference (o acadeniic and peorsonal services, the highest
rejection of null hypotheses was seen in the variable proficiency of
Fnglish in reading., For academic services, three rejected nuli
hypotheses indicating a significant difference among the groups were
undevstanding of English deficiencies, grading policies, and availability
of English tutoring., Group [T (those Zood in cading) indicated adequacy
ol seprvices while Groups 1 and IV {ibo=e falr or poor in reading)
indicated inadequicy of zervices, For personad seprvices, six rejected nall
hypothescs were found in the respondents’ opinions among groups in
the category of reading. Analvsis of variance for personal services as n
whols aleo indicated a signilficant difference amens the Zronps in the
variable proficiency i Fnglish reqading fooe Table 28 iy Appendi 1V

As for Lhe vaviable type of fmancial support regarding persondd
services as a whaole, analysis of variance indicated a significant
difference among the groups with Groups I and V {Lhose sponsored by
home government and UMKO) indicating adequacy of services and Groups
ooty and TV tthose sporesoead e pocrenis, Lhemszelves o hoth)
edp o inadeagaiey o0 sepviees fsec Tabde S0 0 Appondis VL

Ve omumimaryy tiee Dindings from e above indicaled aninade piaey
o bl seeademic and persornad services in the opinions of Lhe

roecondent o0 Yeadoniie serciees o Jdencrn) in the respoonaents’

poreeplions are better than personal serviees, The firelings adso
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indicated rnat there was ot mush significant Jiforenion Lotaanry oo

.’

oy drsura dn the carmbles savveved. Some significoat Liteeer, o
between oF amond droupns in some acadende and personst sery jces
categories by viotables nddicated Lthal improvement of bolh sorvices o0
needed fo redard to different droups of Lhe internatienal siudenis o

VMR,

Hecause the sublects surveyed in this study were UMKC

international studenls who enrolled in the Fall, 1992 at the Applied
Lancuage Institnte and most of them (68%, see Appendix 1V, Grap..s,
f.ength in the U.S,) lived in the U.S. les=s than one year, Lhe findings of
fhis sludy may not applied to the whole inlernaiional student body ai
UMKC, However, this study may be considered as a pilot study for the
future studies. In order 1o anderstand the services UMKC provided for
among the international

the international students, A Iirge scale survey

shudents al UMEC is reconmonded,

Child Care Cenlers in Higher Bducation
Adiele Swachulkiwu
This practicum focuses on the importance of ¢hild care eenters for
childron of ctudents, faenlty members; ond the surrounding communit v,

The University of Misconpi-hansas Oy oane Pean Valles Commoagit v

dhoso iy o s pdeann e aecdd T i prastien s 20 v aimies o b
Pl dinperiance of don caee celters in nidher ede dion, och of day
e e o e meeat B e o e 8 oo mothers jn the
Tantod Sroboes delday, anldibe omest ot clevetnpie g connd rins o
:t,'__f!:,l"l!:”:"-{ aovetedl e aof 'iw-- Wi, \“_'1.'\‘- ol theas lr‘Kt*i-ﬁxl"i))L,’ l't:lill'!'i"r.‘
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ST B oty e Thie CRU ke em, Dhevofayva, Wit g,
oot g preblem for them because: a chitd belongs ta Lhe entire
cxtended family, not the parents. In Lhis type of system, any familn
member Wil be willing 1o Leep the children without any charge,

Child care s oo very recent issue in the United States,  Fow hicher
cducation institutions operiate day care centers for their stndents
Fefore, womert usualiy staved al home and took care of their babies
while the husband worked cutside Lhe home ta take care of the entive
family. In today's sociely, child care needs have changed because of

vavious reasons, ranging from economic reasons to the women's

libaration movement in the early 19870%s.  Adull mothers comprise the

speatest mumber of stvdents in both four—=yvear colleges and communily

A}

collages becanse most of them had babies while they were still teenagers
ard many of them are single, either because of divorce or personal
preforence. Bul Loday, things are changing.,  For esample, anyone
Vistting the UMKT day cave center will hnow what T am talking abonl,

The center is onlied the UMRC Child Enrvichment Center and is located at
22 Fast 16th Street, Kansas City, Missouri {(just zouth of the Hilton Plaza
inn). This cenkter Is designed to provide a safe, healthy, and active
cuvitonment for the school-age child six Lo twelve years old, The
cragran b= ooperated Tor the beonefiv of sugdents, facuity, and staff of
MNC, NMoenoride Meddioad Cenler, Cleveland ohirepractic college, and e
urvonseling commeonit s Uonn Valles Copmpiniiy College also operates

doanocare ventors for Their siadents and facults pembers, althen<h the

.

MREC das s coptor, sccording o thie director, Toee bearter, operatoes

U '

qe o non-raofil ardanization, unditee fronn Catles Do Care ety

ERIC
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The filerabinre cancverning das core reveals b of e, e i
clavitys Certain differences exist between day care and ear!y childbae.s
services,  Ratz (1930) ontlines the distinction belween motherins
teaching to oxplain thel parenting and teaching require different bt
complementary roles: 4 diztinetion that has become confused i the
recent empnasis an the importance of a stimulating environment for very
voung children (Ditchburn, 1987).

An exploration of the distinction between dav care and early
chilthood services may help us undervstand the roles necessary to
siipport the development of voundg children (Ditchburn, 1387).  Purpose
is defined on a continuum from the provision of care with an emphasis
Lnoservice to werking parents, to the provision of educational services
with an emphasis on service te children.  The fact that dayv cave is
aronsoved by hoth private enferprise and government agencies further
complitates the issue of the purpoze of day care,

The Public Health Act (1981 oullines in ¢great detail the
reguirements with regard to safety and heallth throuch regulations
specifying square meterage, temperature, cleanliness, venlilation, and
rlumbing (Ditchburn, 18875, In conlrast, statemenis aboul programming

are beiel and unspesifios Programming <bhoald be consigstent with

Wil leens crages of dovelopment, dbe o the dav cnze cept

v Lor soehe bale
Boudb) cotagin Mexibiliby and previde oo poes ile and nourisnment
showid crain Mexibiity and previde e resty Loalet, and nourizsoment,
e o cabdeaor J‘u‘”\'i‘él':i. 'H".! '-",:‘_'_'()}‘()-l:--' ;]])li qllil\l '-l_(‘li\'ili“'ﬁ ]hllh“

Wois b that sl caie serties e Congg o be fragmented throngh

l]ir,"l'!‘ili._,: IRERR MR aed f-'i)il!‘.'-‘«""{;mil_. Wil hiout The sapport ol a stdomep:
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S oprurposes Davoeare provides for children from infancy Lo sobion) ave.
while early chibdhcod services progeams are supported by oo
comprehensive statement of program philosophy and goals.  Early
chiidhood services programs are coordinated systems of local, redional,
and provineial programs concerned with the developmental and special
needs of onnrtg children and theiv families, wich particular emphasis on

1

the preschool year circumstances,

Expeclations and Accountability

General expectations for day care programs center on the provision
of a warm, nurturing, healthy, and safe environment. However, in the
carty childheod program acconnlability for the educational component is
evidenl., Such accountabiiily is emphasized when ECS {esvly childhood
SerViced programs are operated by osehool jurisdictions (Hasking & Alessi,
1389). Thus, it is clear thal Lhere are significant differences belween
~epvices offcpred by ooy oqore and those offered by ECS.  According to
the director of Penn Valles Communits College Day Care Center, Linda
Delly that program is oo combinalion of day care and early childheod
sepvices,  The panmber of single women veturning Lo cotlege and the
work place has increased since the 1970's,  Most of these women have
childhrern and are the heads of their househoslds with low annual inceomes.
Tesl v, o e vartans reeteons we oo an inereaae in e number of
Weper petening booeaibesas The dit o ee raie i high when compared
s st e deviedoped ntbions The inflation rode is high o compared o
Lo 19000 Al soEain, mosl Mmerieares Lhipk as individoals eather Lhar
mar ciee cloping eountriess These

Tactopr— b o conlribuied to the Jeerin Loy F fhe extended family

sy
—
-
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SORLeN sl subport themselves, and thev
they are educatedd,
dren are born out of wedlock today in this
mothers are poor minority wemen with litlle
iem are teenaders who depend on the welfare
soand vheir children,  Since welfare cannot
< have to seck emplovment. Therefore, many
vse from low income {amilies, attend
rersities. Most of these students are part-
Tord to atiend school full-time or work full-
sme (Edelman, 19839).
ste in higher education, especially in
nitv colleges increased In number during the
 the baby hoom. Also this wag a time when
portant te ithe country,  Child care has not
s> national ngenda because it has been
blein (Haskins & Alessi, 1989).
child care centers were mainly proprietary.
money, and that is why we have more
ers today than public childhood educational
Most of these proprictary onild care
1 Lo finanee their opeprations or services Lo
their only source of income, and Lheir
nyg probdens Nitehburn, 1987),

ol

o depernd s the United States Department of

Lhedr food, The mnre ohildron A center can
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ceives Irom foe USHY, 0 T
st statez, eversy nid e
today, high qualits child care is
vportunities for the children
lucational have been ecxpanded to
»nal and exiended or rull-duox
urn, 1887).
and education of our preschool
rly recently on the nationa
t work outside the home, but
wir husbands who worked
te years ago, some of the
>mes and child care was a
the vich minority needed child
side Lhe home or attending

>r' the economic health and

especially those atlending

led family svstem, where one of
ren while the parents are away
ot only because of econonmic
crease inosingle paren! families
iri real wiges of vonnyg families
chitdren are groving up ill-

v, have all inereased the
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impeoertoance of ohfild care wdny and Le ditfienity in generatin o
reason e ineome vo o supoort the damily AMoviinan, dabieo,

The mos! imporiant factor in a child’s healthy development 1s the
exigtonce f o nnrinring, positive family environment. Particularls hard
hit are the newly formed voung families with children who are unab:dle (o
keep up with today’s inflation rates.

Eaquaily disturbing is the increasing number of births to unmarried
higher education students, who are also teenage mothers with low annuai
incomes. The total number of births to some groups of teen..gers has
declined since the 1970's, 1o be sure, but we still have a high tecenage
birth rate i the United Stabes, The percentage of all leen bkirths to
unmarried teehs rocketed from 13.9 in the 1850’s Lo 30.0 in the 1370°s,
fo D207 in 1983, Both these vanng molhers and their children face high

risks of failure in school and high risks of poverty in life (Moynihan,
Pagyg,

Genepaily, esperience showe thao providine ohild care docs make i
possible for more molhers, especially those attending caommunily colicges,
te work and support Lheir families. A =Sood example is Penn Valley
Community College students and slaff members, Another good example is
the UMKC Child Envichment Center, T is vossible for these sludents,
staff, freiiy members; ond the Moparan Medical Center siaff (o (ale
fheir hildecn o the Porirhmen! Conter while they are at work ol in
r'!.‘i:x‘»’.

Child criee conlers help prarents in higher education 400 v on the

job withiour the foes of honre of work swhite alttending ~liszes. Also,
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Loae faciiitios prateot poaents and ohntbdren 10Om ioerisgn. over
dangerons, or undepoendable ohitd care arrangements,

Child care centers permit one or two adult collede students living
tergether i a family te work additional hours, thus increasing their
faanily inrcome,  FEoen todny, most of the directors of communily college
an:d university day carve centers have masters degrees in early
shildhood education, and thelr staff consists of people with bachelors
degrecs in the same area. These professionals could make a difference
in the training of the chiidren in Lheir care, especially children from
limited educational backgrounds,

Als0, =ome community colleges soch as Penn Valley usge Lheir child
are cenlers as a laboralory school lfor studenls in nursing and early
childhoeod classes.  'his contact is advantageous for children are nol
abile Lo interact often with their own parents becanse of the parents’
work and school schedules, The gqualified staffs of the day care cenlers
conbd made a Jdifference wnen <choot zuccess depends on a tfoundation of
pryehological development and social skills as well as on intellectnal
factors.  Younger children who inek access to quality child care may
arrive at school poorly prepared.,  Moreover, the educalional benelits for
children who attend pres~hool compared with those who do not are
My s

Shitdren whe hace s pted preschool podee beiler erades, fewer
Foting mreckis, are petained foes oftoay o belh grade school and high
sichool, and have feeaer b ~opees in clemoniary school tharr children who

Dopvoscdied Cambodd, 19270 These children have loss ne-dd

RO TRt EETS B A

af specid cdaeation cervices and fewer placements in ospecial educalion

NN
-
~_
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daawea, They hicve myproved Hteracy and curiosity, with a dmeator
Hechhiood of comploting hidh senool and continuing edueatiorn hos. nog
high schaol These ohildren are asually eariyv or on time to the clisses
in Wizh schuol

Moust of the aduit females returning {o school who have childeen
bl laeked ohild care cerders are more tikely Lo be abisent from classes
Lhan those mothers wilh access Lo such services, The same applies to
{faculty and staff {(Campbell, 1987).

When mothers know their children are in good health and under
good care, they will be likelier Lo concentrate on Lheitr classes and jobs.
Doe of the advantages of the community colleze’s enild care center is
ihd the children receive good, nutritional food because of the USDA
sappnrt, TLds nel enly community colleges That have this advantage.
The University of Missouri—-kansas City Child Enrichment Center also
Hboenefits from the USDAY Ve food from the 53S0 will help parents
without knowledge of nutritien to soc that their children receiva the
bost nntrilional food,

It the 1950°s povertiy was essentially a preblem of the aged, bul
today many more \mericans are al the poverly level, and poorest among
them ave children,  Now, about 24% of the children live with only one
varent, two aond cne—third times the proportion in the 1950's (Edelman,
13R4),
Large numbers of thece chitdren are likels o reguire gome form of
public sseigtanee,  Thild care in our colleges and univeresilies could

corve Thiv purpose b2 dewering the amoant that =students pay as

PrLre i,

VAN
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How Mavebs Chnld Capee qnd far Wham!

There s apundant vidence that jach of reliable, arfordable «hila

' finding worlk, remaining in school,

care jsoa omajor obsiacle {o parents
remaining employved, cmd inereasing famiiy income by working addilion:a]
hovrs (Fdelman, 19520, Moo than o Lhird of Lhe women interviewoed by
wosludy reported in The American_Journal of Sociology staled thal thes
would ke o work additional hours, but are prevented from doing so by
lack of available child carve,  Research by University of Miami economists
on the links belween child care and economic selfl-sufficiency among
low-income families living in public housing revealed thal a 50 percent
increcse in Lhe sice of an on-site child care center would resull in a
13.5 percenl rise in hours worked by residents anid 20 13,5 percenl
thersnse in their carninges,

While availability and dependability of child carve scervices influence
families ability (o use and benefit from them, an cgually crilical factor

NN eeess is ocosl, Child care costs, the newest major expense far
families, now consumes neariy 10 percont of the average family's income
and 20 pevcent of Lhe ineome [opr poor families,” noted Representotive
George Miller (D-californial in Congressional hearings (Edelman, 1989).
This ineprease in Lhe proportion of income necded for child care is
auerring at o time when e sgveease for o veuny famities with ohildreen
e dectined, and other cocvl«, el s hogsing, are jer-asing,

N

Pecanse of the cost Sactor) the Tamilies whosce founzstors most need

deole aftord it In 1985, fower than one=thivd

chviid e are Lho Jeast

o fouy=cear-oids and YT percent of threo-vesr-olds o Families with
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incomes below $10,000 a year were enrolled in preschool programs
(Edelman, 1989).

If poor families do figure out a way to pay for child care from
their low or sporadic incomes, all too often the care they can afford may
be in an unsafe or inadequately staffed facility, such as a neighbor’s
home. Few can afford the costs of developmentally enriching child care
programs that would increase the chances of poor and at-risk children
to overcome the health, environmental, and other disadvantages
accompanying poverty., Currently, the highly successful, federally
supported Head Start Program serves less than 20 percent of eligible
children (Edelman, 1989). For example, parents pay about $60 weekly
tuition to send one child to Penn Valley Community Day Care program
while UMKC charges $64 for a child., A young UMKC mother with three
children must pay about $192 a week.

In conclusion, child care centers should not be treated as personal
problems by the rest of society (Rust & Williams, 1989). All institutions
of higher education should follow the examples of UMKC and Penn Valley
Community College. These institutions tiy to provide affordable day
care for students, faculty, staff, and community.

Full-time students should be allowed to keep their children in the
center without payment since they do not have any other sources of
income. Faculty and staff of the college and university should be
allowed an income tax deduction for day care tuition expenses. We
should understand that the children of today are the adults of

tomorrow.

-
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We should let society help those men and women who want to
help themselves in order to better their lives and the future of their
children. I personally think that government would save billions of
dollars by providing day care centers for the children of young teenage
mothers while they are at school or at the workplace instead of paying

billions of dollars in welfare benefits annually.

Standardized Test Scores and College Performance
For African American Students: A Correlational
Study at an Urban, Land Grant University
Joan Gilson

Standardized Tests: Definitions and Background

The use of standardized tests in college admissions and placement
has been the subject of a number of articles in recent years. After
reviewing the work of Klitgaard (1985) and Owen (1985), David White
(1985) asserted that standardized tests would be used less frequently in
the future because of serious difficulties with this form of student
assessment. Slack and Porter (1980) wrote of their doubts about the
ability of sltandardized tests to measure academic potential, Crouse
(1985) and Crouse and Trusheim (1989) both argued that standardized
tests do not accurately predict student performance and that the
exclusive reliance on standardized tests reduces the number of African
Americans admitted to colleges.

White (1885) and Goldman and Hewitt (1976) discuss the relationship

of African American academic performance to standardized test scores,
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noting that for these students grades are not accurately predicted by
the test scores so often used in college admissions.

This study looks at the relationship between minority students’
admission criteria standardized test scores and subsequent academic
grades at an urban, land grant, public university in the midwest.

The study included two groups of Freshmen English students: One
localed on campus and traditionally administered, the other located in
fifteen high schools in the contiguous quarter of the state.

The High School/College Creait Program

The high school program, the University of Missouri—-Kansas City
College Credit program, has been in place since 1978, The program was
instituted in response to a community request for a college credit
program, and includes schools in the inner city of Kansas City, the
suburbs, and in widely scattered rural communities. The program is
administered through the college of Arts and S~iences, a special
admissions and enrollment procedure having been created for this
purpose. TFaculty reluctance to participate was overcome through an
intensive campaign of persuasion by the dean of the college and the
director of the program. Both faculty and administration at UMKC also
became convinced some time ago that if UMKC did not offer a quality
program, high schools eager for college credit offerings would apply to
community colleges or other sources of credit that might be less
academically rigorous. As a result, the decision to participate was made
by six departments in the College of Arts and Sciences: English,
Mathematics, History, Speech, Foreign Languages, and Science (Vivion,

1991).
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The program is notable for tight academic controls and its close
coordination with the on-campus program. Like the campus program,
teachers hold the Masters degree in the subject area. Curriculum, texts,
and final exams are written by the department from which credit is
granted. Classes are visited yearly by academic coordinators from the
departments involved, and teachers come in to campus at least twice a
vear for staff development (Vivion, 1991).

Originally, minority enrollment was nearly non-existent in all
courses offered by the program because of the suburban location of
participating schools. In recent years, however, because of demographic
changes in those districts and because of the addition of four schools in
the Kansas City, Missouri, school district, minority enrollment,

particularly ./.frican American, has increased.

It was the purpose of this study to examine the academic
performance of minority students in this course and in the identical
course offered on the Volker UMKC campus. The relationship between
the variables of African American student grades in both the high
school and campus courses and the standardized test scores of those
students were investigated.

One major hypothesis was developed for this study: No significant
relationship exists between standardized test scores used at UMKC for
admittance criteria and subsequent course grades in a required, core

course, Freshman Composition.
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Method
Materials
Two independent variables, Enhanced ACT score and academic
course grade in freshman composition, English 110, were analyzed by
means of SSPS.
Subjects
Subjects for this study consisted of 84 African American students
completing the high school English 110 course and the same course on
campus during the years 1990-1992.
Results
Data
The two wvariables were analyzed with the SPSS statistical program.
Frequencies, mean Act scores, mean course grades, and Pearson
correlation of Act scores and course grades were computed.

Academic Grade

The most frequently occurring academic grade in Freshman
Composition for UMKC’s freshman African American students in this
study was 2, or "C", for 29 people.

The mean academic grade for these students was 2.63, or "C,"
standard deviation .991

Standardized Test Score

The most frequently occurring Enhanced Act Score for these
students was 19 (for 11 students).
The mean Enhanced Act score for these same students was 19.512

with a standard deviation of 3.688.
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Relationship Between ACT Score and Course Grade

The Pearson correlation between the Enhanced Act scores and the
subsequent course grades of African American Students in Freshman
Composition at UMKC from 1990 to 1992 was computed at ,4115. A two-
tailed test indicated an .01 level of significance for these results. No
predictable relationship exists between standardized test scores and
subsequent course grades of African American students in this course.

Discussion

The hypeothesis of this study was supported. For African American
students, standardized test scores do not correlate with academic
performance in a required course. The results of this study offer
further troubling guestions about the usefulness of these test scores to
screen students and restrict admissions at this university or any public
institution of higher education, for that matter.

Shortly before this project began, the board of curators for the
university under study announced that admittance criteria were to be
revised and that standardized test scores were to be raised in order,
ostensibly, to raise academic standards. Little discussion of this
announcement has occurred within the university, which is affiliated
with the state land-grant college system, and no one has raised the
question of the effects of such a move on African American enrollment
or of the significance of highly selective admissions procedures in light
of the University’s land grant, public character and charge to serve the
community and the state. In addition, no calculations have been made
as to how many students would be barred from admittance and the total

amount of tuition dollars lost by the mowve.
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Conclusion

Although this study replicates a number of previous projects, the
results might prove useful for encouraging in-house discussions of the
Board of Curators’ move to raise test scores in terms of our faculty and
administrator’s beliefs about the University’'s goals. Currently, the key
to upward mobility in middle class American culture is a college
education. It might be highly productive for those of us involved at
UMKC to discuss the following questicns: If we use questionable means
to limit the mobility of a group historically marginalized in America,
African Americans, are we preventing the University from fulfilling this
role for the people of Kansas City and of Missouri? Is there another
local institution better suited for that role? If this is not a fair
representation of our role, what is?

In a time of economic uncertainty, this sort of discussion could
provide all of us, faculty and administrators, with a more certain sense

of our goals and a deeper understanding of our task.

RISK MANAGEMENT
Risk Management: A Study of Grade Appeals
For Clinic Performance in a Professional Program

Karen Komoroski

Introduction
One of the most startling and worrisome changes that has

overtaken higher education in the past few years in the discovery that
colleges and universities are not immune from legal damage suits. Court

dockets are filled with claims involving negligence, breach of contract,
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discrimination, and other wislaticns of civil liberties. Colleges and
universities, along with their administrative staffs and faculty, are
finding themselves as defendants in these cases with increased
frequency. The list of hazards confronting university administrators is
long one. In 1974, the Insurance and Risk Management Committee of the
National Association of College and University Business Officers
established a comprehensive classification of higher education liability
perils. This committee divided these potential sources of liability into
three main categories: Criminal acts, tort and equity acts, and
contractual acts., Examples of criminal acts include embezzlement by
employees, environmental pollution, and manslaughter by campus security
officers. Tort or equity acts include automobile and property liability,
liquor law liability, negligence on the part of administrative directors
and officers, discrimination liability and clinical practicum liability.
Contractual risks often involve franchise operations, college catalogs, the
granting of grades and degrees and employment and tenure issues.

The concept of risk management, though vitally important to the
maintenance of any health organization, was largely ignored in higher
education until the mid 1970’s. It was at this time that the concept of
risk management first appeared in the higher education literature
(Buchanan, 1984), Most of the literature deals with insurance, but risk
management should be thought of in its broader context: The process by
which risk is identified, investigated, trested, controlled, and funded
(Welzenbach, 1982),

In the context of higher education, risk management serves to

stabilize the financial consequences of risks in the most efficient manner

S
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possible that is consistent with the objectives of the institution and the
pressures imposed by the human, social political, legal and economic
environments in which it functions (Aiken, Adams & Hall, 1976). Inherent
in the purpose is an obligation to preserve the institutions assets at the
lowest possible cost to the institution by identifying liability, analyzing
the liability in terms of frequency and severity, applying effective
controls to reduce the liability and finally, providing sufficient post-loss
funds when necessary (Kloman, 1975). Litigation often results in
significant dollar and staffing losses. The utility of risk management is,
therefore, critical to developing a decision-making process designed to
prevent these types of losses.

Review of the Literature

The courts have long recognized that the relationship between a
student and a college is contractual in nature. In one of the first cases
where this argument was recognized, the court held that admissions
brochures of a medical college set forth the terms of a contract between
the student and the institution (People ex rel. Cecil v. Bellevue Hospital
Medical College, 1891). In the last decade, the number of court cases
involving institutions of higher education and alleged contractual
obligations to students has dramatically increased. Since the courts
are increasingly using contract law as a basis for the settlement of
claims, prudent administrators must increase their knowledge in this
area (Shur, 1988).

Virtually every oral and written contract between the student and
the institution becomes part of the mutually binding contractual

obligation. The findings in a number of court cases have supported the
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concept that students no longer need te be passive censumers whe par
their tuition and fees, yet have no legal standing in the courts to
ensure that the university will meet legitimate contractual obligations.

Although the existence of the contractual relationship is now freely
acknowledged, the nature of that relationship may be difficult to define.
A contract, in its most basic form, is set forth in all the written and
oral representations made between the parties during the application for
admission and thereafter. These items clearly include the admissions
application form, admissions brochures, the institutions’ catalogue,
course descriptions, and promises or representations made vy college or
university officials.

In the absence of any "contract provision" in the catalogue (that
is, student conduct codes or academic dismissal procedures), the courts
require different procedures for dealing with conduct related to
academic dismissal. These standards can vary even more between public
and private institutions. Where a public institution alleges a
disciplinary infraction, the student is entitled to at least a modicum of
"due process" according to the U.S. Supreme Court in Goss v. Lopez
{1975), However, no such procedures are required where academic failure
is the cause for dismissal from the university. Notwithstanding these
distinctions, most institutions have opted to promulgate detailed
disciplinary or conduct codes as well as procedures by and through
which a student can question, at least to the level of department head
or dean, an adverse academic judgement. These policies become part of
the contract between the ctudents and the institution, and any deviation

from the written procedure can be dealt with as a breach of that

o
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centract. However, if proper procedures are followed, the courts will
rarely interfere with the academic judgement of the faculty, absent a
showing of "arbitrary and capricious" behavior (Kaplin, 1890).

Challenges to an institution’s right to make academic decisions
usually include constitutional claims, contractual claims, or both. Courts
recognize that similar standards of judicial review apply, regardless of
the formal nature of the claim. A federal distract court in Texas stated:
"A student with a grievance may not.....transform a court into a sort of
educational ombudsman whose function is to review the everyday actions
of local school officials. It is difficult to imagine an area of academia
more suitable for judicial abstention" (Keys v. Sawyer, 1973).

When dealing with professors or with areas of study that are
highly technical or that require great expertise, the courts have
recognized that even more weight should be given to the judgement of

trained professionals. To. illustrate, a student of history who is found

by the faculty to be incapable of developing empathetic relationships
with fellow students or faculty might arguably be allowed to graduate
with a degree in history, it being presumed that character or
personality problems would not in any way affect the person’s
competency as a historian, nor would a young historian be in a position
where, by sole reason of training and academic degree, she could affect
others. In contrast, a similar type of student in medicine or a medically
related field, such as mental health counseling, by reason of training
and a degree "rom an institution of higher education, can wreak havoc

with the mental or physical well-being of others.

i
(%)

ERIC

Aruitoxt provided by Eric:




(%)

ERIC

Aruitoxt provided by Eric:

Selected issues 64

One of the first cases to recognize the necessity of strict
standards was Connelly v. University of Vermont and State Agricultural
College {1965). In this case the court asked two questions. The first
question involved the student's qualifications and his ability to meet
academic standards. The court concluded that this was not a matter for
judicial review, The second guestion centered on the motivation of the
school authorities for the student's dismissal., Had they acted in an
arbitrary or capricious manner? The court held that "a student
dismissal motivated by bad faith, arbitrariness, or capriciousness may be
actionable."

A decision by the Washington Supreme Court amply defined
"arbitrary and capricious action" in a case involving the University of
Washington’s medical school. "Arbitrary and capricious action of
administrative bodies means willful and unreasoning action without
consideration and in disregard of facts or circumstances. Where there
is room for two opinions, action is not arbitrary or capricious when
exercising honesty and upon due consideration, even though it may be
believed that an erroneous conclusion has been reached {(McDonald v.
Hogness, 1979). In Gaspar v. Bruton (1975), the U.S. Court of Appeals
for the Tenth Circuit recognized: The court may grant relief as a
practical matter only in those cases where the student presents positive
evidence of ill will or bad motive." A federal district court judge in
lowa succinctly underscored this concept when he declared: "The
absence of such evidence coupled with the authorities’ discretion to
determine scholastic grades requires the decision in favor of the

defendants™ ( Greenhill v. Baily, 1975).
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In a landmark 1978 decision, Board of Curators of the University
of Missouri v. Horowitz, the U.S. Supreme Court commented in great
detail on the different standards to be used in disciplinary and
academic cases. Charlotte Horowitz had challenged her dismissal from
medical school on every imaginable ground, including her human and
constitutional rights and breach of what she claimed were certain
standards that the school used in making academic and disciplinary
decisions. The court did not uphold her claim. This case continues to
be considered a landmark case in confirming the courts’ unwillingness to

decide cases involving academic issues in higher education.

It is possible that in the not~to-distant future a careful college
and judicial distinction will have to be constructed for distinguishing
"academic dismissal" or "dismissal for academic failure" from "clinical
performance failure, "academic performance failure" or "oral
comprehension failure."” Presently they are all lumped together under
the classification "academic dismissal." Through a critical eye an
observer would readily concede that the latter bracket of expulsions was
arrived at through non-objective or non-writing courses. Furthermore,
the distance between dismissal resulting from a course failure because
of a "professor’s opinion'" where there was no written examination and a
course failure where there is a written examination could be worlds
apart (Pogue, 1978).

Purpose
The purpose of this study was to examine action brought by

students against institutions for the purpose of appealing clinical grades
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and to determine risk management strategies utilized by these
institutions to prevent such actions.

Methodology

Qualitative methodology was utilized to determine the scope of the
aforementioned issues, Quulitative research is essentially an
investigative process. One makes gradual sense of a social phenomenon,
and does it in large part by contrasting, comparing, replicating,
cataloguing, and classifying the object of ones study (Miles & Huberman,
1984), Since so little investigation has been done in the area of risk
management and prevention of clinical grade appeals, the investigator
felt that this type of approach would be appropriate for this study.

A structured interview was developed by the primary investigator
that examined the experiences and administrative policies and procedures
that guide the actions of faculty in presenting and defending clinical
grades. Due to time constraints a convenience sample of administrators
from four schools of nursing was chosen to respond to the survey. The
sample included the nursing division chairperson from one public
community college, the deans at two private four year colleges and the
Dean of Student Affairs in the college of nursing at a Major public
university. Each of these institutions resided within the geographic
boundaries of a large midwestern city. The investigator felt that this
sample would provide representation from the various types of nursing
education programs offered in this community.

After developing the interview schedule (Appendix 1), the
investigator piloted the tool by using it to interview one nursing faculty

member and one nursing administrator. Though one of these individuals
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felt that aquestions 3 & 4 were redundant, it wasz decided to leave them
both in as they might solicit differing types of responses.

The interviews were conducted by the investigator on site at the
schools of nursing over a one month period of time. Responses to the
various interview questions were collated and analyzed according to the
various themes that arose. The raw interview data and resultant themes
were examined by another nursing faculty member to increase reliability
of the investigators conclusions.

Conclusions

All of the participants in the study reported to have been
personally involved with clinical grade appeals. One particular
administrator stated that she was involved in three clinical grade
appeals in one semester for one course. Each of the administrators had
been in their current position for minimum of two years though two
stated that they also had experience with this issue as faculty members
prior to being an administrator.

Each of the institutions had written policies and procedures outlined
for students who wish to appeal clinical grades. Each of these
procedures were similar in that the appeals process began with the
clinical instructor who awarded the failing grade, moved up through the
administration of the nursing division and ultimately was reviewed by
the administration of the college or university. While the actual
logistics of this appeals process differed from institution to institution,
it was clear that each of these schools awarded nursing students some
degree of "due process”" when dealing with clinical grade appeals. One

respondent observed that in her particular institution, institutional

A
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administrators outside of the school of nursing had alwavs supported
the Nursing divisions’ decisions on academic matters. Regardless of the
outcome of a clinical grade appeal, all schools surveyed allowed students
to complete a failed clinical course at least once. All schools also had a
limit on the number of courses that a student could fail and repeat
within the nursing major, most often two.

Each of the administrators gave essentially the same responses to
the interview questions on institutional defenses and preventative
strategies as was predicted by one of the individuals with which the
interview schedule was piloted. The most consistent response to these
questions was that complete and continuing documentation was an
essential element in preventing clinical grade appeals as well as acting
as the best defense of the grade. Two participants in the survey also
stated that formal notification of the student’s inadequacies and
individual conferences suggesting ways to improve clinical performance
were a deterrent to grade appeals. It was suggested that these
conferences were also to be documented and signed by both the
instructor and the student.

The variables that were felt to be predictive of a student appealing
a clinical grade were as follows: personality conflict with the instructor,
previous history of failing clinical courses, and the reputation of the
student as "a trouble maker."

One survey participant also stated that a student would be more
apt to appeal a clinical grade if he or she felt he or she had been

treated differently than another student in the same situation or

perceived that he or she had been treated unfairly. These responses
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were quite varied and consequently prevented the assumption of any
underlying themes.

Discussion

While all of the respondents in this study cited adequate
documentiation of student performance as critical to the prevention of
and in the defense of clinical grade appeals. it appears from the review
of the literature and supportive court cases that this particular practice
is not warranted. The courts in each of the states and the Supreme
Court of the United States have continually reaffirmed the principle of
judicial noninterference in all matters of academic judgement, not just
those involving clinical performance {Young & Gehring, 1986).

College administrators working outside of professional disciplines also
tend to informally adhere to a doctrine of noninterference, trusting to
the judgement of the individual faculty members involved in the appeal
This investigator suggests that this continuing theme of the importance
of documentation is a result of two factors: The historical legal
importance of the documentation of patient care in nursing and the
feeling that documentation could be useful as evidence to convince other
colleagues or institutional administrators of the justification for the
awarding of the clinical grade.

Another result of the study was the discovery that all of the
schools of nursing in the sample had written policies and procedures in
place for student grade appeals. While the courts Bave continually
reaffirmed the students’ rights to "due process" in matters of
disciplinary action, they have not required that this same doctrine be

adhered to in academic matters. In questioning the judgement of

£
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professors and officials in acacemic matters, the burden of procf is
always upon *the student to show arbitrary or capricious action (Young
& Gehring, 1986). The provision of due process in academic matters in
and of itself is probably a preventative strategy employed by
institutions of higher education to ensure that the student perceives he
or she is being given the cpportunity to plead his or her case and is
being treated fairly. If the provision of institutional due process does
not satisfy the student and he or she continues to feel that he or she
has been "arbitrarily and capriciously acted upon", then and only then
can he or she justifiably bring court action against the institution.

Each of the institutions examined appeared to practice conservative
risk management strategies to avoid legal entanglement over clinical
grade appeals., That may have inde.d been unnecessary. Since the
lowering of the legal age of adulthood to eighteen and the gradual
disappearance of the "in loco parentis" doctrine, colleges and
universities have found themselves more often in the courtroom as the
legal adversaries of students. Students today have a more sophisticated
knowledge of their legal rights and are more anxious to challenge,
within the confines of the judicial system, what are perceived to be
injustices. Recognizing the litigious social climate in which colleges and
universities reside, one can certainly understand the conservative
approach to risk management that these institutions have taken. It is
often a formidable challenge to simultaneously provide a high quality
education to students while protecting the interest of the institution.
More and more institutions will question how to manage the best balance

between these two concerns in the future.
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SURVEY QUESTIONS FOR INTERNSHIP PRESENTATION

1. General Information
1. Which statement best describes your tourism-related program and type of institution?
a. Private institution granting a certificate in travel and tourism.

Private institution granting a two-year associate degree.

Private institution granting a baccalaureate with or withouta masters program,
Public institution granting two-year associate degree.

Public institution granting a baccalaureate with or without a masters program.

- Other (please describe)

b. Please place a checkmark before the term that best indicates your fuculty level.
Full-time lecturer/instructor
Part-time lecturer/instructor
Assistant professor
_____ Assaciate professor
Full professor

Other (please describe)

2. Do you have an internship program now?

yes no

>
1.’1)




3. How many students are in the internship program each sernester?

less than 10 11-20 21-30 over 20
4, Is internship work required for graduation?
yes no
5. Rank, in order of importance, number one (1) being the highest, these siatenments on the

purpose af internships.
As additional leamning experience for students.
To help students with employment opportunities.
As an aid in recruiting.

To bridge into other formal degree programs.

6. How many years have you had an internship program?
1 2 3-5 6 or more
7. How many times may a student enroll?
1 2 3 more than 3
II. Structuring the Internship Program
8. How many college credits can be earned for each internship class?
1 2 3 4 5 and over
S. What is the total length of your internship program?
1 semester 2 semesters 3 semesters ___ more than 3
10.  How many weeks constitute a semester?
16 weeks less than 16 weeks _ more than 16 weeks
11, How much time is spent in the classroom?
10 hours per semester 11-20 hours per semester

~21-30 hours per semester 30 hours and more per semesier

o
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i3.

14.

15.

How much time is spent outside the classroom?

0 1-10 hours 11-20 hours ___ 21-30 hours 30 or more

YWhai ure your requirements for adwitting siudents 16 an internshi; progrum?

el le

prerequisite course permission of instructor
completion of predetermined number of credit hours
Is your program primarily:

employment-based research-based both

What are the evaluation criteria in the internship program? (check all applicuble)

supervisory evaluation (on-the-job) paper

.‘“!

test project
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Accountability in Student Affairs

Department:
Position title:
Institucion:

Additional paper may be used.

1. Describe the current decision making-process in Student
Affairs.
2. Describe the process used to assess the decision-making or

accountability process within the Division cf Student Affairs.

3. Does your department currently have an qualitative analysis or
evaluation/assessment process?
(If NO skip to #9)

yes no

4, If yes, in which areas?

Fiscal Departmental
Administrative Programmatic

5. If yes, briefly explain the analysis procedure.

6. What consumer group is targeted with this analysis? (check all

that apply)

Faculty Alumni

Staff Administration

Students

7. Who in your department is involved with this accountability
process? (check all that apply)

Administrators Director

Assistant Director Coordinator

Graduate intern Support staff

Other staff _ Workstudy

e
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8. Describe how the data is utilized in the decision-making
process in your department?

9. If your department does not have a procedure, do you feel that
an evaluation/assessment would be beneficial?

yes o

10. If not, why?

time

would not be beneficial

not enough staff

currently developing a process
not required by administration
other (please explain)

11. If no formal evaluation process is in use, describe how
decisions are made in regards to your department?

12. Which programs are evaluated on a yearly basis?

13. Do you participate, and to what degree in the evaluation
process?
14. How long have you been at this institution? (circle one)

0-2 vyears
3-5 vyears
7-10 years
10-15 years
15-above years

15. Describe how the decision-making process has changed during
your tenure at this institution?

Please return tc Martha Wille Student Life Office
by Novemeber 16, 1992
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Kunlun Chang
Questionnaire

International Students
The purpose of this questiconnaire is to evaluate the
adequacy of selected academic and personal services to
international students at UMKC. Please fill in the blanks
and circle the numbers that indicate your choices.

Basic Information

1. Your age:

2. Gender: male female
3. Academic level: draduate
undergraduate

4. Your major:

5 Time Tiving in the U.S.:

6. Level of proficiency in the English language:

Excellent Good Fair Poor

a. Reading 1 2 3 4
b. Vocabulary 1 2 3 4
¢c. Writing 1 2 3 4
d. Grammar 1 2 3 4
e. Speaking 1 2 3 4
f. Listening

7. National origin:
1 European
2 Latin American/Caribbean
3 Middle Eastern/Asian
4 Oriental
5 Other
8. Native Language
1t  English
2 Spanish or French
3 Hindi or Arabic
4 Chinese
5 Other
9. Type of Financial Support
Sponsored by home government
Sponsored by parents
Personal Savings
Sponsored by parents and personal savings
Sponsored by UMKC GTA GRA work
study

GO wWN =
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Academic Needs
Please circle the number of your choice.
4 excellent
3 good
2 fair
1 unsatisfactory

Assistance for improvement in English
Services of ESL program
Understanding of English deficiencies
. Cooperation of native students for
improvement of spoken English
Counseling in curriculum programming
Orientation to academic setting
Assistance of academic advisers

Types of exams for students with
foreign educational background

3. Grading policies for international

P WM —

0O ~No O

students
10. Availability of tutoring services
11. Opportunities for discussion of class work

with native students and peers
12. Rapport with faculty

Personal Needs
Please circle the number of your choice,
4 excellent
3 good
2 fair
1 unsatisfactory

Assistance in obtaining financial aid
Summer Jjob and work permit assistance
Policies and procedures for tuition
Policies for student activity fee
Preenrolliment information on tuition

., Information on personal expensezs

., Information on cost of housing
Information on healthcare

Activities to learn culture and customs
10. Assistance in community involvement
11. Cross-cultural activity opportunities
12. Counseling in immigration and tax laws
13. Personal counseling in healthcare

14. Personal counseling in housing

15, Personal counseling in childcare

16. Expertise of personal counselors
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Komorosk i Risk Management: Grade Appeals
SURVEY INSTRUMENT

Name :

Institution:

Type of Nursing Program

1. Have you personally been involved 1in any clinical grade
appeals?

2. What are your institution’s policies/procedures for dealing
with student clinical grade appeals?

3. What do you feel would be your institution’s best defense
in a clinical grade appeal case?

4. What preventative strategies would you suggest to reduce
the legal risks associated with awarding failing clinical
grades?

5. What variables do you feel predict a student’s appeal of
a ¢clinical grade?

6. Are students who fail a clinical course allowed to repeat
that course? If so, how many times can they repeat a failed
course and how mahy failed courses can they repeat?
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Internships in Travel Education Curricuium




Other
11175

Fublic 1. YenAr

18 174

Tublic 2-Yaar

~noAns
Y A

(%)

ERIC

Aruitoxt provided by Eric:

"\

TYPE OF INSTITUTIONS

Private Cert
19.4%

i
forurs i
“q‘g;""a._;i&

R ‘é‘

Internships in Traved
liddueation

1

I

A SR
ey
AT

S
o

Private 2-Year
12.5%

Private 4-Year

12.5%




PERCENTAGE OF INTERNSHIP PROGRAMS

Mey

Q7ra

Yes
30.3%

Pjaden

Internships in Travel
Fducation

Graph 2

(%)

ERIC S

Aruitoxt provided by Eric:



NUMBER CF YEARS IN OPERATION

Missing
9.7%
1 Year

2.8%

.
/
;
. 3
,
|
~ .
T e eaga ;
r Y \ -
56 074 : '
.\
\
\
AY
.
|
8 Y
\
X .
.1 -
-

Tiaden

Internships in Travel
Fducation

Graph 3
&‘ Ly

ERIC

¢
gty
Paryas

2Years
___125%

3toSyears

/'{I
e 181%




Fraregiatn Couran

nneny

ADMITTING REQUIREMENTS

Missing
8.7%

Tyaden

Internshipe in Travel
ltducation

Giraph 4

No prerequisite
51.4%




ADMITTING REQUIRMENTS

~0 ©
52
K
o =
o
g
34
=)
o
<
c |
2

ivel

'

]

1
b

—-
)
2
. Do
lnw [Fe]
— Ji -
, R
T —_ [
= = C A
= L= —
o S = 3
Sz e =
= S| &

W
Ppnded
vy ke

rlﬂl 0
o) .
L
EH
1
e
¢
£
Sy
E o
L v
[




(%)

ERIC

Fermin

S1 A%

3

o eqnired

ADMITTING REQUIREMENTS

Missing
97%

|

' ifNo permission needed

38.9%

Tjndern

Internships in Travel
Edncation

Graph 6 i




PRIMARY REASON FOR INTERNSHIP PROGRAM

fodon rmeving
A Missing
T plmemant oo - e 97%
IR
~,
|
{
!
~ A B f"
. e
e Added learning exp
- e 72.2%
Tiaden
Internships in Travel

Fueation

Graph 7

(%)

ERIC . __.

Aruitoxt provided by Eric:



SECOMDARY REASON FOR INTERNSHIP PROGRAM

Added learning exp
18.1%

okt *‘3»‘.';{' B
y

R aory
G BN R EhY,
Emelsvmaont crn "i&""ﬁ@*f}?“" R
L 10
« Q-

~n ane g
oAt

IR

A3

Tjinden

Internships in Travel
Education

Graph &

Aruitoxt provided by Eric:




BASES OF PROGRAMS

Missing
12.5%

[ roplesemant/insanreh

an et
\
I
-
!
Rl l!/
v I
T e Employment based
L 62.5%
Ijnden
Internchips in Travel
Education
Graph 9

Aruitoxt provided by Eric:



(%)

ERIC

Aruitoxt provided by Eric:

ke

oA

e,

vinieniieanarch

BASES OF PROGRAMS

Missin
_ 12.5%
Ve "? AN
; «}’“‘\"“‘
A A\
N
]
/
{
.I
.'/
T k ' ,,,'l:///: Employment based
T e } 62.

Tiaden

Internships in Travel
Education

Graph 10 ¢

AW |




EVALUATION CRITERIA: OTJ

Missing

97%

No OTJ evaluation
1.4%

VIV B

SR SRy

95

QT evalimtion
an gnr
1 ang

T jaden

Internships in Travel
Education

Graph 11

(%)

ERIC -

Aruitoxt provided by Eric:



EVALUATION CRITERIA: PAPER

Missing
9.7%

No paper required

29.2%

Tjaden

Internships in Trasvel
Education

Graph 12




floy credit

Fiem g

18174

o credie

Ao
5 A%

9]

ERIC

Aruitoxt provided by Eric:

COLLEGE CREDITS EARNED

B}
-
_,
:
,
[
.
H
; N
Il
!
|
v’.
Ve
.’f
‘/’
T
o
L

Missing
22.2%

One credit
8.7%

Two cradits

— 28%

Threa credits

28.2%

Tjaden

Internships in Travel
Education

Graph 13 .
4y,




NUMBER OF TIMES ALLOWED TO ENROLL

NMaro than thyee

125 Missing
ALK - o 13.9%
Thina timyan
5675
y
/
/
!
a One time
50.0%

Tjaden
Internships in Travel
Education
Graph 14 -
) Yy

ERIC

Aruitoxt provided by Eric:




Krings

Selected issues
Appendix III
Outcome-Based Education
Data

p ue Valley CRT Skills Trace

-~
o
C

77




BLUE VALLEY CRT SKILLS TRACE

Mean Score
skill Grade 1890/1991

Prediction K 85/84L%x
1 64/66%

2 85/82%x
3 89/89

4 81/93%

Main Idea
Main Idea/Supporting Details

1

2

3

4 55/58

5 73/71%x

6 80/82%

7 90/8g%x%

8 87/87
Sequence K 91/90%x
1 68/68

2 66/68%
3 71/71

4 u6/46

5 67/68%
6 77/718%
7 80/77

8 65/64%x

Drawing Conclusions 1 69/68%%¥
2 63/69
3 81/82%
4 8L/84
5 87/85%%
6 89/92%

Forms of Fiction & Nonfiction

*Inproved Score
*%| owered Score

O
'«jli

Q
B _
R —




Mean Score
Skill Grade 1990/199 1

Story Elements 88/37%x
78/79
82/81%x
80/80
52/51%x
77/75%%
g2/84%
80/790%¥
81/83%
Author'!s Purpose 2 73/75%
3 78/77%%
5 g82/82
6
1
g

O~N®MU W - K

Author's Purpose/Bias 72/76%
65/66%
g0/83x%

Word Endings
Prefixes/Suffixes

Parts of Speech

Book Parts

Reference Materials 61/59%%

3

5 72/15%
5 48/49
6
7
8

71/76%
62/63%
61/59%x

*Improved Score
*x[ owered Score
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APPENDIX IV
UMKC INTERNATIONAL STUDENYS

TABLE 1 TO TABLE 30
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Table 7

T_TEST FOR ACADEMIC NEEDSVITEMB BY GENDER

- . Yariable _ e Standard =~ Standard
) M Mean Deviation T Brror
Zrading Pelicies
Male -2 2.5769 B 103
Temale a1 2.1707 324 120

™~
w
Q

Note: * Significant at 2.9% level 'two-tail).




Table 8§

ANALYSIS OF VARIANCE FOR ACADEMIC NEEDS ITEM8 BY MAJOR

, jource of sum ¢f  Mean Sig
__ariation __Sguares oF 3gquare E of F

Main EBffects 11.828 5 2.366 4.080 0o2**

(MAJOR) 11.828 3 2,346 4,080 NDO2**
Zxplained 11.22¢8 ) 2.266 1,080 .QQ2%*x%
Resgidual FoLtR 7 a0
Total OTICIA i 277
Grand Mean = - 2.40

T o s T gnadiusted s AGiisted
MAJCR N Dev'ny Eta Tev'n Beta
Arts & Sciences
¥ Zonservatcry L -.72 -.02
Buiginess kD! -. 12 -.43
Sducation E 20 a0
Dentistry/Medicine
‘Pharmacy L e 0 )
Thgineering ) P! LDk
Zomputer 10 40 40

44 14
Hultinlea R Squared 190
witiple 2 122
Mete: ** s3ignificant at 0,31 level
11x
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Table 9

ANALYSIS OF VARIANCE FOR ACADEMIC NEEDS ITEM11 BY MAJOR

source of  sum of T Mean © . 'sig
P _ Variation = _ Sguares = DF Square g 2f F
Main Effects 7.970 8 1.594 2.326 050 *
(MAJOR) 7.970 i 1,594 2,326 050*
Explained 7.97¢ 5 1.594 2.326 050%
Regidual cg8.24a2 35 LHRE
Tctal LA 51 L7328

Grand Mean = 2.11
Jnadjustad adiusted

MAJOR M Dev'n Tta Dev'n Beta
Arts & Sciences
& Conservatoeory P -.1" -.17
Business 31 -.z0 ~.290
Education 5 .29 29
Dentistry/Medicine
/Pharmacy P! e R
Engineering 1 iz 4l
Computer 10 23 20

5 oE
Aultiple R Sguarsd D A2
Multiple R .34
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ANALYS3IS OF

VARIANCE

L

WapT

TOF ACADEMIC

NTEDS

TTEME 3Y TIME

)]

- - - - - - e Wi W 2
cxplained 2.7 13 : s A 22
Sescdunal w2 E . o
- -2 -~ - -~ -~
srand Mean = 2.45
mad-ists Ad<aetad o
TIME N Oev'n Zta Dewv!'n 2ata
T YDADRS G - aF - AR
© YTARS L MCFRXT e 38 48
=% e
-
IR o D Cenrarad -~
DAl LipLe Bofomrarec LD
nwitiple 7 i
vitta: k¥ Signifizant at ©C. leval
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Table 12

AMALYSIS OF VARIANCE FOR PERSONAL NEEDS ITEM5 BY TIME

sum of Mean Sig

Sgvares-—-DF... _3quare P _of F
fain TEffacts 2.450 M .25 Loael g21*
CTIME) 2.450 2.450 5.951 N21%*

Zxplainedg 2. 480 1 2.4%50 £.9251 221%*
nranldaal L0023 oo arz
Tatal ra, 257 20 480
srang tean = .22

Unadjusted Adjusted
TIME N Dev'n Eta Dev'n Beta
1-2 YEARS 15 -.29 -.29
2 YEARS & MORE 16 27 27

.47 1

Multinle R Squared . 170
dultiple R 413

Mote: * Significant at 0.05 level.
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" Table 127
ANALYSIS OF VARIANCE FOR ACADEMIC NEEDS ITEM3 BY READING
~Source of - --3%um =f Mean .. .. . ... .. .8ig ..
‘Jariation squares Df Syuare = »f F
Main Effects  5.633 3 511§ 5es Rgax
(READING) 5.633 3 211 5.268 .002*
tuplained §.633 3 2.211 T.268 nOn*
Tesifuzl Ta, T 23 127
Trtal TLiTe R 170
Grand Mean = 2.42
L _. . Unadjusted = Adjusted
"FEADING ) Cev'in =ta D2vin . Bata
POOR 3 -1.09 -1.09
TAIR 22 -2 -.2N
3COD 53 .12 .13
EXCELLENT 9 .02 .02
38 28
Mulfiple P Sguared LT
Multiple R 321

Yimter ¥ Significant 2t 0.01 lavel.




Table 14

ANALYSIS OF VARIANCE FOR ACADEMIC NEEDS ITEM8 BY READING

Source of sSum of

£ ' Mean Sig
oo .. Variation . _ Sguares _ DF _ _ Sguare E 2£F
Main Effects 7.404 2 2.468 1.943 .011*
'READING) TLana 3 2.368 .43 N1
—wplained 7,394 2 2.468 2.243 O B
Tesidual SH.A%% BN 5L¢g
Total 4 2B 24 685
Crand Mean = 2.8 ) B B
Unadijusted Adiusted
READING N Dev'n Eta Dev'n Beta
POOR 3 ~-.38 -.38
TAIR 33 -.32 -.32
2CceDh €0 26 .26
TXCELLENT 2 -.16 -~ 1z
.24 LI

Multiple R Sguared
Multiple R

W r=
W~
g

Viote: ¥ Significant at 2.095 level.




Table"15

CoozE o

ANALYSIS OF VARIANCE FOR ACADEMIC NEEDS TTEMYS BY READING
dource of ~5um of . ~ . _ Mean L Sig
Variation Sguares >F Sgquare r of F

. Ma3in Bffects 72083 2,403 5,017
(READING) 7.208 z 2.403 5.017 .003%
Txplained CLICs : 2.102 2,017 .003%
Cesiduznl FRA RN AT
Tt ol TR o L5l
Srand Mean = 2.78
- ) B  vpadjusted Adjusted T T
EEADING o Cev’n Tta Devin Beta
POCR ? -.44 -.44
TATR e -.22 -.32
GOO0D °1 .16 .16
EXCELLENT 7 .51 .51
.38 =9
Multiple R Squared 143
4uitiple R 272
Hote: * significant at ¢.01 level
1156
‘ ~——— - - b L

e rr————




Zource of Sum. of Mean Sig
Jaraiation sguares DE Sgquare r of F
Main Effects  8.769 3 2.823  4.832  .00&x ;‘”
{READING) 8.769 3 2,923 4,832 .004x*
Explained 8.769 3 2.922 4.832 .004*
Regidual 349,507 32 £05
Total =zL.I72 5 587
__Grand Mean =_ 2.6 , _ _
Unaijustad Adjusted
RTADTNG NI Dev'n ETtsa Dev'n Beta
POOR 3 .74 .74
FAIR 31 ~.33 -.28
GOOD 47 .15 1c
EXCILLENT 5 .54 o
39 29
Multiple R Squared .180
Multiple R .388
Mote: * Significant at 0.01 level.
115
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Table 17
ANALYSIS OF VARIANCE FOR PERSONAL NEEDS ITEM9 BY READING
Source of sum of Mean N o ,,,Sig,”,
— _____varjatjon.—— . Sguares __ DF Square _E = of E
Main Effects 6.843 3 2.281 3.503 .019%
{ READING) 6.343 2 2.281 3.503 .019*
Explained €.843 3 2.281 2.803 .019%*
“Residual 27,983 3a .651
Total 54,796 92 .704
_.Grand Mean . =_ __ .57 __ . L , o , L
Unadjusted Adjusted
READING N Dev'n Eta Dev'n Beta
POOR 3 .10 .10
FAIR 32 -.23 -.23
GOOD 51 .02 .02
EXCELLENT 7 .86 .86
32 32
Multiple R Squared . 106
“Yultiple R .32

Note: * Significant at 2.05 level.
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Table 18

ANALYSIS OF VARIANCE FOR PERSONAL MNEEDS ITEM13 BY READING
Source of sum of Mean Sig
Variation Sguares DF sgquare F of ¥
Main Effec*s 8.706 3 2.902  4.270  .007%

(READING) 8.706 3 2.902 4.270 007*
" Explained 8.706 3 2.902 3.270 007*
Resgidual 58,149 26 680
Tctal 37,188 z9 755
Grand Mean = = 2.18
. ﬁ‘Unadﬁﬁsted ' ”Adjusted
READING N Dev'n _ Eta Dev'n Beta
POOR z 1.49 1.49
FATIR 32 -.24 -.24
GOOD 48 .05 .05
EXCELLENT 7 .11 Wl
.36 .36
Multiple R Sguared .130
Multiple R .360
Note: * significant at 0.01 level.
123
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Table 19

ANALYSIS OF VARIANCE FOR PERSONAL NEEDS ITEM14 BY REAUING

Source of Sum of Mean Sig

= == —Varjation--——- .. _Squares.... DE __Square ___F = of ¥
Main Effects 7.977 3 2.659 3.417 .021*
READ 7.an7 3 2.659 3.417 .021%
Explained 7.977 3 2.659 3.4lf 021*
Residual £6.922 86 .778
Total 74.900 89 .842

Grand Mean = 2.20 ' :
“Unadjusted Adoust=d
READING N Dev'n Eta Dev'n Beta
POOR 3 1.37 1.37
FAIR 32 -.24 -.24
GOOD a8 .03 .03
EXCELLENT 7 .27 .27
.33 32
Multiple R Squared .107
Multiple R . 326

Note: * Significant at 0.05 level.

122
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Table 20 -

ANALYSIS OF VARIANCE FOR PERSONAL NEEDS ITEM1S BY READING

rrrrr Izurce. of sum of Mean Sig
Yariatich Sguares DF Squere r ~f F
Main EBEffects 8.789 3  2.230  2.805  .004*
{READING) 8.789 2 2.930 4.80¢% .004%
txplained’ o 3.789 2 2.930 1.808% S, x04%
Tecidual 13,771 29 =10
Total TTUEEC 2z an
Grand Mean = 2.13
e - Uradjusted Adsusted
READTING ' Sev'n Aty Cev’y zeta
POOR 3 1.54 1.54
TAIR 21 -.185 -.16
ZC0D 34 -.04 ~.04
EXCELLENT 5 .37 27
39 39
Multiple 2 Squared 1tZ
Multiple R 391
Itter v Bignificant at 9.21 lavel
125
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Tabls 71

ANALYSIS OF VARIANCE FOR PERSONAL NEEDS..ITEM16 3Y READING

(%)

ERIC

Aruitoxt provided by Eric:

Zource cof sum £ Mean ERRs|
Tariaticn T oUsquares DE --Square F »f F
Main Effects c.Tna 2 .an 7,500 015*
o _‘PEADING) ©.704 3 L. a0 2,600 HD15*
Explained 5.704 2 ant 2.EQQ N15x*
Regidual 13.302 as .25
Tozal T =2 R
Sirand Mean = 2,22
Jimadousted Adiusted
READING i Dev'n Tts Dev'n Beta
© poca e 78 - :
TAIPR 3z -.26 -,26
GOOD 47 .05 0s
E¥XCELLENT 7 10 19
34 34
Multiple R Squared LJ1I1%
yulzizis B CRCAY
Mote: * Significant at 0.053 lavel
124
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~Table 27

ANALYSIS OF VARIANCE FOR ACADEMIC NEEDS ITEMZ BY WRITING

Source of sum of Mean

Sig
Variatiorn Squares br Square F - 0f. F
— = =—=—-—-——Main Effects-—--8.,043-- -——-3 _____2 680 6637 . _.000X*
(WRITING) 8.041 2 2.680 6.637 .000**
Expialine=d 2.0480 z 2.688 g e2m I RIE
Recidual 27,050 94 404
Toteal 4¢.000 a7 474
Grand Mean = 2.43
] Unadjusted Adjusted
- WRITING - - ........ _N_. - . Dev'n _Eta Dev'n Beta
POOR € -.76 -.76
FAIR 45 -.16 -.16
GOOD 44 .28 28
EXCELLENT 3 -.10 -.10
4z .42
Multiple R Squared .17¢
Multiple R L4168

Note: ** Significant at ¢.001 level.




Table 23

ANALYSIS OF VARIANCE FOR ACADEMIC NEEDS ITEM3 BY SPEAKING

- source of sum of Mean Sig
Jariation Sguares DF Square E of F
 Main Effects = 7.735 3 2.578 6.321 .001%*
{ SPERKING) 7.735 3 2.578 6.321 .00 L*x*
gxplained 7.735° 3 2.578 6.321 .001L**
2esidual 27,025 a3z .4C8
Total 45.670 a6 .47%8
Grand Mean = 2.42
e . L Unadjusted Adjusted
SPEAKING N Dev'n Eta Dev'n_ _ Beta
POOR 7 -.71 -.71
FAIR 46 -.14 -.14
GOGD 36 .22 .22
EXCELLENT 3 .45 .45
.41 .41
Maltiple R Squared .169
Multiple R .412
Note: ** significant at 0.001 level,




* ‘Table 24

ANALYSIS OF VARTANCE FOR ACADEMIC NEEDS ITEM3 BY LISTENING

Source of sum of Mean Sig
variation squares DF Sguare E »f F
Main Effects 5.420 3 1.807 4,185 .008%*
(LISTENING) 5.420 3 1.807 4,185 .008%*
Explained 5.420 3 1.807 4,185 .008%*
Residual 40‘580 94 .432
Total 46.300 97 .474
. Grand Mean = . _ _ 2.43 .
Unadjusted Adjusted

LISTENING N Dev'n Eta Dev'n Beta

POOR 6 -.43 -.43

FAIR 38 -.17 -.17

GOOD 35 .03 .03

EXCELLENT 19 .41 .41

4 .24

Multiple R Squared .118
Multiple R .343

Note: * Significant at 0.01 level.
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Table 25

ANALYSIS OF VARIANCE FOR ACADEMIC NEEDS ITEM12 BY SUPPORT

Source of sum of - Mean Sig-

variation ) squares DE -Square E of F
—=—=—%Fin “Effects ~———--1,900 =% _1.915 ____4.897 ogo1**x
(SUPPORT) 7.900 g 1,975 4.897 QO1** I
Bxplained 7.900 4 ‘ 1.975 1,897 .001%%*
pesidual ' 22.87% 34 .403
Total 41.77% ze .475

Grand Mean = 2.43
- Unadjusted Adiusted
SUPPORT N rCev'n EBta nev'n  Beta
HOME GOVT. 29 .26 .26
PARENTS 38 -.16 -.16
SELVES 9 -.43 -.43
PARENTS & SELVES 8 -.18 -,18
UMKC (GTA, GRA) 5 .17 .17
.43 .43
Multiple R Squared ,189
Multiple R . 435

Mota: ** Significant at 0.001 level.




Table 26

ANALYSIS OF VARIANCE FOR PERSONAL NEEDS ITEM1 BY SUPPQRT

source of ) sum of = . Mean Sig
Variation Scuares DE Square E of F
. ___ __ _Main EBEffects = 17.265 4 4.316 65.138 .000x*
( SUPPORT) 17.265 4 4,316 6.138 . 000%* T
Explained 17.265 4 4.216 6.138 .000**
Residual 58.360 83 703
Total TE.625 37 369

Grand Mean = 2.13
Unadjusted Adjusted
SUPPORT N - Dev'n Fta Devin Beta
HOME GOVT. 28 .52 .52
PARENTS 37 -.21 -.21
SELVES 10 -.63 -.53
PARENTS & SELVYES 8 -.50 -.50
UMKC (GTA, GRA) 5 .67 .67
.48 .48
Multiple R Squared .228
Multiple R .478
Note: ** gignificant at 0.001 level.
(]
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Table 27 .

T_TEST FOR ACADEMIC NEEDS AS A WHOLE BY ACADEMIC LEVEL

Jariable 7 T ' T "Sstandard - - - ‘Standard
N Mean Deviation Error
— = = L — ZA’?S d e m i E,,,Izl e e d,,s T T T T LT T T T oo T . —— T T T T T LI I I T T e T = [ ————————— iy
Graduate 25 25.6571 7.436 1.257
Undergraduate 50 © 28.7333- 6.202 801
t-Value degrees <f Traz24cm 2-Tail Prob.
-2.06 61.37 .043%*

Note: * Significant at 9.05 level (two-tail). , -
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Table 28

ANALYSIS OF VARTANCE FOR ACADEMIC NEEDS AS A WHOLE BY TIME

Source of Sum of Mean - Sig

Variation Sguares DF Square F of F
Main Effects 231.125 1 31.125 7.646 010*

(TIME) 231.125 1 231.125 7.646 o10*
Explained 231.125 1 231,125 7.646 .010%*
Residual 906.5875 30 30.229
Total 1138.200 31 36.710

~ Grand Mean =  28.25 -~
Unadjusted Adjusted
TIME N Dev'n Eta Dev'n Beta
1-2 YEARS 16 -2.69 -2.69
3 YEARS & MORE 16 2.69 2.69
.45 .45

Multiple R Squared . 203
Multiple R .451

M
<.
12
j-—

Note: * Significant at 0.C1 1
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“Table 29

ANALYSIS OF VARIANCE FOR PERSONAL NEEDS AS A WHOLE

BY READING

Source of sum of Mean Sig j
Variation Squares DFE sguare F of F
Main Effects 909.221 3 303.074 3.112 030>
{READING) 909.221 3 303.074 3.112 030*
Explained 909.221 3 303.074 3.112 030%*
Residual 8764 .237 90 97.380
Total 9673.457 93 104.016
Grand Mean = 34.48 B
Unadj—ated Adjusted
READING N Dev'n__ FEta Dev'n Beta
POOR 3 15.19 15.19
FAIR 32 ~2.17 -2.17
GOOD 52 .04 .04
EXCELLENT 7 3.09 3.09
.31 .31
Multiple R sSquared .094
Multiple R .307

Note: * significant at 0.05 level.




ANALYSIS OF VARIANCE FOR PERSONAL NEEDS AS A WHOLE BY SUPPORT

“Table 30

Source of sum of Mean Sig
varjation _ _Squares DF Sguare £ of F
“Main Effects  1025.044 4 256.261 . 2.585  .042%

{ SUPPORT) 1025.044 4 256.261 2.585 .042*
Explained 1025.044 4 256.261 2.585 .042%
Residual 8822.371 89 99.128
Total 2847 .415 93 105.886
Grand Mean = 34.65
o ] Unadjusted = Adjusted
SUPPORT N Dev'n -  Eta Dev'n . Beta =

HOME GOVT. 30 4,02 4.02

PARENTS 39 -.85 -.85

SELVES 11 -4.29 -4.,29

PARENTS & SELVES a -5.65 -5.65

UMKC (GTA, GRA) 5 2.15 2.15%

.32 .32
Multiple R sSquared .104
Multiple R .323
Note: * Significant at 0.05 level.
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